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ABSTRACT 

The California Assessment Program (CAP) presents the 
Survey of Basic Skills report for grades 3 and 6 of an Alameda County 
elementary school for 19"82. This report begins with an overview of 
school and district achievement and progresses to more detailed 
information related to performance in specific skill areas and scores 
for different groups of students. The report also includes 
interpretive materials. The "Content Area Summary" includes the 
following Information: school and district scaled scores for 1982 and 
two previous years, comparison score bands for schools and districts , 
a summary of background factors, and pupil score distribution. 
"Program Diagnostic Displays" provide information about performance 
in the skill areas that are tested in reading, written language, and 
mathematics. The last section of the Display contains responses to 
attitudinal questions; students wertf asked to indicate how much they 
like reading, writing stbries, at>d mathematics. "Student Subgroup 
Results" provide ^scores for different groups of students according to 
sex, mobility , ^socioeconomic status, English language fluency, and 
specially funded programs. "Using Survey Results" suggests a 
procedure for using CAP results. Included also are descriptions of 
the skill areas tested. "Interpretive Supplement and Conversion 
Tables" provides additional information and guidelines for 
interpretation of content area results. (PN) 
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INTRODUCTION TO THE GRADE 3 SURVEY REPORT 



New Features for 1982 

The Survey report for. 1982 retains the 
same basic information as the 1980 and 
1981 reports; howdver, the following new 
features have been incorporated to enhance 
the usefulness of the report: 

• In Part I, school and district results are 
shown graphically as well as 
numerically. 

• In Part II, additional explanatory and 
interpretive statements have been 
added to the program diagnostic dis- 
plays. 

• In Part HI, the results for student 
subgroups are reported separately and ^ 
include computer-generated interpre- 
tive examples. « * 

• In Part ET, a new process for using CAP 
results to improve programs is pre- 
sented 



J 



How the Survey Raport ia Organized 

This report begins with an overview of school and district achievement and 
progresses to more detailed information related to performance in specific skill 
areas and scores for different groups of students. The report also includes 
interpretive materials. 

Part I — Contant Araa Summary 

This section includes the following information: school and district scaled 
scores for 1 982 and two previous years, comparison score bands for schools and 
districts, a summary of background factors, and pupil score distributions. (A 
statewide view of achievement is provided in the publication entitled Student 
Achievement in California Schools — Annual Report, 1981 -82 which is sent to 
every school district in the fall.) 

Part II — Program Diagnostic Displays 

The progrsm diagnostic displays provide information about performance in the 
.skill areas that are tested in reading, written language, and mathematics. The last 
section of Psrt II contains responses to attitudinal questions. Students were 
asked to indicate how much they like reading, writing stories, and mathematics. 

Part HI - Studant Subgroup Rasults 

Subgroup results provide scores for different groups of students according to 
sex, mobility, socioeconomic status, English language fluency, and specially 
funded programs. / 

Part IK - Using Survsy Rasults 

This section suggests a procedure for using CAP results. Included also are 
descriptions of the skill areas tested. 

Parti - Interpretive Supplement and Convarslon Tablss 

This part of the Survey report provides additional information and guidelines 
for interpretation of Part I results. Also included are tables for comparing school 
and district achievement to statewide results and for the conversion of scaled 
scores to percent correct figures. 
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School 


JOHN M GOMES ELEMENTARY 




District 


FREMONT UNIFIFD 




Courvty 


ALAMEDA 




( Students Tested 101 NES 0 Total 101 J 



Scaled scores allow you to 
compare scores from year-to- 
year 

example, your scaled score 
for Reading is tower than the 
previous year s score of 330 



Scaled scores also allow you 
to compare scores between 
content areas 

For example, your Reading score 
of 305 is lower than your 
scoje of 313 for Written 
Language 



The bands indicate typical perfor- 
mance of schoolsor districts which, 
statistically, are like yours 

For example, in Reading, the scores 
for schools like yours range from 
287 to 320. 



You can compare your school scores 
to district scores 



For example, your school's score of . 305 
for Reading is higher than the district 
score. 



Content 
Areas 



Written 
I anguage 

Mathematics 



Years 



Scaled 
Scores 



Comparison 
Score Bands 



1979-80 


115 


274 304 


1980-81 


130 


280 320 


1981 -82 


ICS 


2R7 320 


1979-80 


107 


272 299 


1980-81 


325 


2BO 3 16 


1981 82 


3 13 


2R6 320 


1979-80 


305 


269 300 


1980*81 


299 


276 310 


1 981 -82 


297 


2R2 317 



A. SCHOOL SCORES 



Your scaled score is shown as a diamond (0) and the comparison score band as a line ( ). 
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Content 
Areas 



Hoadmq 

Written 
L anguaqe 



rn 9^ithematK,s 

ML 



Years 


Scaled 
Scores 


Comparison 
Score Bands 


1979-80 

1980 81 

1981 -82 


274 
2 79 
275 


263 281 
274 293 
278 296 


1979 80 

1980 81 

1981 82 


27 1 
277 
277 


261 278 
272 2R9 
2 7R 294 


1979 80 

1980- 81 

1981- 82 


263 
269 
274 


259 279 
. 267 290 
275 296 



B. DISTRICT SCORES 



100 



150 



200 



250 



300 




350 



400 



r 



nia I Aj 



California I Assessment 
Program 



Survey of Basic Skills: Grade 3 - 1982 

CONTENT AREA SUMMARY, Continued 



CDS 



01 61 176 6066468 



PAGE 



School JOHN M. GOMES ELEMENTARY 
DI»tf»Ct FRFMONT UNIFIFD 
County ALAMEDA 



C . BACKGROUND FACTOR SUMMARY 



Four background factors were used to calculate the 
comparison score bands They are described in detail in 
Parts, and tables for comparing your background factors 
to those of other schools and districts can also be found in' 
Part 3T of the report 



Interpretive Examples 

You can observe changes over the years in background 
factor values 

Vour srhnols sonooronomir indf»* of ? 74 is lowpr than thp 
proviou«! ypar'n mdn* of ? 7** 



School and district values can be compared to the values 
of other schools and districts (see the school/district 
norms tables in Part V) 

Arrordinq to tho srhool norms tablo, your school's SOriOPCOnorrnC 
mdo* of ? 74 is hiqhor than f *3 pprrent of thp srhools in tho statP 



Years 



Entry Level Socioeconomic 
Test Index 



School 



District 




1'*/9 80 
1 r *80 81 
1981 8? 

19/9 80 

1980 81 

1981 82 



10 on 

in ofi 

10 r > t 

') H HA 

2B <IG 

29 43 



2 6 7 
2 79 
2 74 

2 11 
2 1 J 
2 14 



Percent 
AFDC 



0 i 

1 i 

1 2 

A S 

5 8 



Percent 
LES/NES 



1 8 

2 1 
1 O 

1 «3 

1 8 

4 8 




. STUDENT SCORE DISTRIBUTIONS 



The statewide distribution of student scores is divided 
into four equal groups by the state quartiles (Q,,Q ? , Q,). 
Each quartile marks off. respectively, the lowest quarter of 
scores, the next highest quarter, and so on. The percen- 
tages of your students scoring in each of these four 
statewide groups are presented for each content area (No 
student score distributions are reported for schools or 
districts testing fewer than 15 students.) 



Interpretive Example 

You can observe changes that occur in proportions of stu- 
dents in any quarter # 

In Reading. 35 percent of your students scored in the highest 
quarter Of the state's distribution. This proportion is lower than 
the proportion that scored in this quarter in the previous year. 



Percentage of Students in Each Quarter 
of the State Student Distribution 



Content Areas 



Reading 



Written 
Language 



Mathematics 



Years. 


Below 


Between 

Q, and Q 2 


» Between 
Q 2 andQ 3 


Above I 


1979- 80 

1980- 81 
1981 -82 


6% 
7% 
87. 


16% 
19% 
25% 


35% 
- 29% 
32% 


4 3% 
4 5% 
35% 


1979- 80 

1980- 81 

1981- 82 


5% 
4% 
8% 


17% 
18% 
19% 


35% 
29% 
32% 


4 3% 
49% 
4 1% 


1979- 80 

1980- 81 

1981- 82 


6% 
7% 
9% 


2 2% 
2 3% 
24% 


26% 
33% 
32% 


46% 
37% 
35% 
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Program 



Part I of this report is primarily concerned with overall results and 
comparisons over time and among content areas The Program 
Diagnostic Displays on the following pages show performance on 
the specific skills within reading, written language, and mathemat- 
ics This information can be helpful in making judgments about 
program strengths and weaknesses and planning improvements. 
The diagram below will help you interpret the displays 



The Program Diagnostic Displays, when studied along with the 
resource documents indicated in the analysis process in Part Iff, 
may assist school personnel in linking results to instruction. Chief 
among the recommended resources are Survey of Basic Skills: 
Grade 3, Rationale and Content, state frameworks (> and the cur- 
riculum handbooks such as Planning an Effective Writing Program. 



1 Total Score 

/m .jHt»>t.n v »re U,t reading is printed in tht 1 
bnx at »ne ' Hi r >f the display and shown 
')t ifi^i^ai'f as i bnid vertical line 



2 Interpretive Examples 

These statements a f e generated by a i:om 
[j./Mf . | n cj r,i-'urffj to ynwr school results 



3 Skill Areas 

T*ie sk'H a'eas r »f r ead»ng are listed here 
Ma s» sk »l areas* ar.' described in PaM [V and 
1 1 ■ j sf' a terj ,n fjetai m Survoy of Rjsic Skills 



4 Skill Area Score 

scaled s' »*a f n skill area i 1 

shown here 




5. Standard Error 

The standard error tells how many 9COre 
points you should ' allow" for uncontrolled 
variations in the testing situation It is a 
statistic, which when added to and 
subtracted from your scaled score, gives a 
range which can reasonably be expected to 
contain your "true " score 



6. Skill Area Bart 

tach skill area score, plus and minus the 
standard error, is displayed graphically as a 
shaded bar When the bar is entirely to the 
right of the total score (the vertical line), that 
skill area is identified as a relative strength 
When the bar is entirely to the left of the total 
score, it is identified as a relative weakness 
It the bar overlaps the total reading score, it 
is neither a relative strength nor a weakness 



7. Relative Strengths and Weaknesses 

Relative strengths and weaknesses are 
identified -hero, (RS Relative Strength. 
RW . Relative Weakness) 
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The program diagnostic display reflects a primary focus, of- 
the Reading Framework for California Public Schools by pro- 
dding an analysis of student performance on a broad range 
of comprehension skills in addition to-vocabulary, word iden- 
tification, and study/locational skills. 



Interpretive Example 

Your total Reading score of 305 is expressed below as a bold vertical line, and each skill area 

score is displayed as a shaded bar. Your score tn* Vocabulary is identified as neither a relative strength 

nor a weakness because the shaded bar overlaps the vertical line. 1 

See Part IV for an illustrative description of the Reading skill areas tested. 



' READING 
SKILL AREAS 



Scalad 
Scora * 
and 
Standard 
Error 



Your total Reading score of 305 is represented by the bold vertical line. 
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150 



200 



250 



300 



350 



400 



Ralatlva 
Strength/ 
Waaknatt 



79- 
60 



80- 
81 



81- 
62 



Word Identification ~ 

Phonics 
Vowels 

Consonants ' * ^ 

Structural analysis " „ 
Prefixes, suffixes, and roots 
Contractions and compound words 



Vocabulary 

Recognizing 
Using context' 



i 



rd meanings ' 



Comprehension 

Literal 
Details 
From a single sentence 
From two or three sentences 
Pronoun references 
Sequence 

Inferential 
Main Ideas 
Cause and effect 
Drawing conclusions 
About characters 
From details 
From overall meaning 

r 

Study Locational \ 

Alphabetizing 
Table of contents . 
1 * 

ERJC 



322 ±f9 

322 ±26 
293 ±29 
351 ±43 

323 ±26 
307 ±26 
347 ±51 



316 ±21 

348 ±32 
280 ±25 



299 ±13 

281 ±1 
269 ±1 
275 i23 

262 £24 
307 ±27 
281 ±25 

317 ±17 
307 ±27 

318 ±26 
322 ±23 
381 ±44 

263 ±25 
304 ±30 



291 ±24 

,301 ±35 
282 ±33 



RS 

RS 
RW RS 



RS 



VOCABULARY 

ww mmtim 



* 4 



mmm- 
■ mmmm • 
mmmmm 
$ m $ tmtt 



RS 

RS 



RW 



tmmmm 

■mmlmm? 



wwtm 
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RW 
RS 



RS 



1 



RW 

RW 



RW 

RW 
RW 

RW 
RW 



RW 
RW 
RW 
R-W 



RS 
RW 
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The program diagnostic display for written language 
reflects the English. Language Framework for California Pub- 
lic Schools by providing an analysis of student performance 
on a broad range of written language skills including 
language choices, sentence recognition, paragraphs, and a 
variety of supporting skills 



Interpretive Example 

Your total Written Language score of 313 is expressed bwtlow as a bold vertical line, and each 
skill area score is displayed as a shaded bar. Your score in Sentence Recognition is identified as 
neither a relative strength nor a weakness because the shaded bar overlaps the vertical line. 

See Part IV for an illustrative description of the Written Language skill areas tested 



WRITTEN LANGUAGE 
SKILL AREAS 



Word Forms 

Prefixes 

InflectionaJ suffixes 
Derivational suffixes 
Irregujar noun plurals 
Contractions 

Standard English Usage 

Irregular verbs 
Pronouns 

Subject-verb agreement 
Noun determiners ^ 

Language Choices 

Sensory words 
Specific words 

Sentence Recognition 

Statements and questions 
Complete sentences 
Supplying verbs 
Supplying subjects 

Paragraphs 

Topic sentences 
Details and sequence 

Capitalization 

Persons 
Places 

Days and month^ 

Punctuation \ 

Periods and question marks 
Commas * x - 
Apostrophes 

Spelling 

Predictable words 
Q Words with suffixes 

Demons and homophones 



Scaled 
Scor* 
and 
Standard 

Error 



325 ±18 

309 ±32 
316 ±40 
366 ±52 
341 ±32 
303 ±30 

299 ±17 

314 ±32 
303 ±40 
283 ±26 
283 ±30 

297 ±20 

311 ±31 
283 ±24 

316 ±18 

311 ±31 

317 ±20 
34 1 ±29 
293 ±22 

315 ±22 

313 ±32 
317 *31 

370 ±58 

382±125 
313 ±49 
416±1 13 

275 ±19 

265 ±31 
255 ±28 

305 ±38 

308 ±17 

306 ±23 
366 ±33 
246 ±27 



Your total Written Language score of 313 is represented by the bold vertical line. 
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The questions on the Survey and the reporting of scores 
reflect a central concern of the Mathematics Framework that 
problem solving/applications serve as an umbrella for all 
mathematics strands. As shown below, the scores in all skill 
areas are broken down into skills and applications compo- 
nents. The "Applications" score under Problem Solving is an 
aggregation of scores Tor all application categories. 



Interpretive Example 

* Your totil Mathematics score of 297 is expressed below as a bold vertical line, and each skill 
area score is displayed as a shaded bar. Your score in Counting and Place Value is identified as 
a relative weakness (RW) because the shaded bar appears entirely to the left of the vertical line. 

See Part IV for an illustrative description of the Mathematics skill areas tested. 



MATHEMATICS 
SKILL AREAS 



Scalad 
Score 
and 
Standard 

Error 



Your total Mathematics score -of 297 is represented by the bold vertical line: 
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150 



200 



250 



300 



350 



400 



PUlatlv* 
Strength/ 
Waaknaaa 



79- 
80 



81- 
82 



Counting and Place Value 

Skills 

Applications 

Operations 

Basic facts 
Addition 



ion 
aFion 



Multiplies! 
Applications 
Basic facts 
Addition/Subtraction 
Multiplication 

Nature of Numbers and Properties 

Properties and relationships 
Money and fractions 
Applications 

Qeometry 

Skills 

Applications 

Measurement 

Linear measures 
Other measures 
Applications 

Patterns and Graphs 

Skills 

Applications 

Problem Solving 

Analysis and models 
Applications* 




273 ±17 

250 ±18 
318 £^5 

290 ±12 

313 ±34 
280 ±26 
272 ±19 
299 ±21 
290 ±18 
262 ±25 
322 ±35 
279 ±28 

344 ±25 

362 ±42 
361 ±50 
310 ±31 

329 ±27 

322 ±33 
343 ±45 

287 ±17 

285 ±25 
303 ±32 
265 ±29 

276 ±19 

307 ±29 
245 ±23 

295 ±12 

307 ±29 
293 ±13 
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Students were asked to indicate how much 
they like reading, writing stories, and mathe- 
matics. The results for your school are 
shown on this page along with those for the 
district and state 



For example. 69 percent of your students repor- 
ted thjt they like to read "very much/ whereas 
29 percent reported liking to read "a little." The 
average score in Reading was 300 for those who 
like to read "very much" whereas the score was 
312 for those who like to read "a little." 



NOTE8: 

t.The scalsd score Is not rsportsd If fswsr than 6 stu- 
dents responded* 

i 

2. TIM sum of the percentages may not equal 100 percent 
because of rounding or non-response. 

ERIC 





Attitude toward Reading 


\ 






School 


District 


State 


now mucn ao you 
like to read? 


Percent 
of Students 


Reading 
Score 


Percent 
of Students 


Reading 
Score 


Percent 
of Students 


Reading 
Score 


Very much 


69% 


300 


59% 


285 




270 


A little 


29% 


312 


35% 


272 


29% 


251 


Not at all 


1% 


5% 


225 


5% 


195 










•* 


. ' r < 


-* a 
• 




Attitude toward Writing 






How much do you 
like to write your 
own stories? 


School 


District 


Stats 


Percent 
of Students 


Language 

Score 


Percent 
of Students 


Language 
Score 


Percent Language 
of S4udents Score 


Very much 


' 49% 


296 


47% 


279 


51% 


263 


A little 


38% , 


333 


33% 


284 


33% 


266 


Not at all 


13% 


331 


18% 


270 


15% 


249 



Attitude toward Mathematlca 



IS 
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Subgroup results allow you to observe the performance of different groups 
of students in the school, district, and state The results are based upon the 
information provided by teachers and students in response to questions in 
the Pupil Information Section of each test booklet The scaled score is not 



provided for a category if there are fewer than 5 students in the category. 
Statewide scores are provided in each table so that subgroup scored may 
readily be compared to the scores of all students 



Table A. BOYS AND GIRLS 



This table displays the scores of students by sex Teachers indicated this 
information on the test booklets 



Sex 



All Students 



Students 

No 



SCHOOL 

Scaled Score 

Read Writ faath 



Boy 
Girl* 



torn 



4 4 

r > 4 X 



0O t: 



1 15 



1 1 0 



1 1B 
1 If) 



20 7 



lO 1 
20B 



Interpretive Example 

In your school, boys scored 315m Reading and girls scored 792 At the 
state level, boys scored 251 in Reading and girls scored 266 



Students 

No 



DISTRICT 

Scaled Score 

Read Writ Math 



STATE 



Students Scaled Score 

Read Writ Math 



1505 



7 oo 
/or> 



1 00% 



soy. 



2 '5 



2 r i 

2 7fi 



2 11 



2 m 

1?A / 



274 



272 
274 



too-/. 



50V, 
4H-7, 



258 



25 1 
266 



260 



252 
270 



26 1 



259 
263 



Table B. MOBILITY 



r 



This table displays scores tor students according to the grade at whu h they 
were first enrolled in tht» s<* hool Teachers reported this information on the 
test booklets 



Interpretive Example 

Students who first enrolled in your school at kindergarten scored 295 in 
Reading, and those who first enrolled at grade 3 scored 3?fl 



Grade First Enroled 



All Students 

K 

? 

:j 



ERiC 



SCHOOL 

Students Scaled Score Students 

No Read Writ Math j No 



DISTRICT 

Scaled Score 

Road Writ Math 



STATE 

Students Scaled Score 

Read Writ Math 



tot 


i 007, 


105 


i n 


207 j 


1505 


1007, 


275 


2 7 7 


274 


1007, 


258 


260 


261 


r ) 1 


5 17. 


205 


ior> 


102 1 


760 


4 87. 


2RO 


2ft 1 


270 


/ 

4 7% 


265 


267 


266 


1 ; 


17% 


3 15 


ooo 


308 


2 10 


14% 


2B0 


2HH 


277 


15% 


263 


264 


265 


io 


!07. 


104 


0 26 


274 j 


}50 


\fi% 


2RO 


2fl2 


270 
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258 
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266 
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School 



JOHN M. GOMES ELEMENTARY 



Dittrict FRF MONT UNIFIED 
CopRtY ALAMFDA 



Table C. SOCIOECONOMIC STATUS 



This table displays scores of students according to parent occupational 
categories Teachers marked the category which corresponded to the 
occupation of the student s father, mother, or guardian 



Interpretive Example 

At your school, 21 percent of the students have parents or guardians who are 
employed in skilled or semiskilled occupations In your district, the percent 
of students m this category is 4 1 



Occupational Category 



All Studanta 



Professional 

Semiprofessional 

Skilled/Semiskilled 

Unskilled 

Unknown 



SCHOOL 



Studenta 

No 



R&id 



Scaled Score 

Writ 



Math 



01 


1QO/o 


305 


3 13 


297 


1595 


100** 


275 


'J77 


37 


37% 


3 12 


3'4 3 


330 ' 


313 


20% 


313 


3 14 


ia 


38% 


3 10 


308 


308 


407 


26% 


288 


295 


2 1 


2 1% 


280 


2<K) 


249 


653 


4 1% 


26 1 


264 


2 


2% 








142 


9% 


240 


245 


0 


0% 




1 " 




38 


2°/. 


249 


264 



DISTRICT 



Studenta 

No 



Scaled Score 



Read 



Writ 



Math 



274 



31 1 
284 
258 
244 
272 



STATE 



Studenta Scaled Score 

% Read Writ Math 



100% 



258 



260 



26 1 



14"/, 


330 


324 


322 


20°/, 


29 1 


29 1 


286 


37% 


254 


258 


257 


2 1% 


2 12 


2 17 


224 


6% 


222 


225 


23V 



Table D. ENGLISH LANGUAGE FLUENCY 



This* table displays scores for students in terms of English Language 
fluency Teachers indicated this information on each test booklet Data pre- 
sented here do not include non-English speaking (NliS) students However, 
the number of NES students is shown for your information 



Interpretive Example 

At your school. "English only" students scored 302 in Reading, and at the 
district level, students in this category scored 2 78 



Level of Fluency 



All Studenta 



English only 

Fluent English plus 2nd language 
Limited English plus 2nd language 
Non-English speaking 

ERIC 







SCHOOL 










DISTRICT 






STATE 


Studenta 


Scaled Score 




Studenta 


Scaled Score 




Studenta 


Scaled Score 




No 




Read 


Writ 


Math 


No 


0, 

0 


Read 


Writ 


Math 


°/ 

'0 


Read 


Writ 


Math 


01 


100% 


30 r > 


31J 


297 


16OG 


100% 


"275 


277 


274 


100% 


258 


260 


26 1 


80 


79% 


302 


308 


288 


1335 


83% 


278 


282 


274 


70% 


272 


274 


269 


18 


18% 


317 


34 7 


358 


194 


12% 


282 


282 


287 


|B% 


242 


244 


252 


3 


3% 








66 


4% 


205 


2 1 1 


240 


7% 


176 


18 1 


2 1 1 


0 


0% 








1 1 


1% 








5% 
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California I Assessipent 
Program 



SUBGROUP RESULTS, Continued 

TaWa E, SPECIALLY FUNDED PROGRAMS 



School | JOHN M. GOMES ELEMENTARY 

District (FREMONT UNIFIED 
County I ALAMEDA 



This table displays the numbers, percents, and scores of students accord- 
ing to their participation' in specially ' funded programs as, coded by 
teachers Some students have been served by more than one program, 
therefore, the sum of the students in individual programs may exceed the 
number of program participants 



Intarpratlva Exampla 









SCHOOL 




*> 


DISTRICT 




STATE 


Program Participation 


Studanta 

No % 


Scalad Scora 

Heao wrii 


Mann 




Studanta 

i No % 


Scab 

Read 


*J Scora 

Writ 


Math 


Studanta 

% 


Scal+d Scora 

ReQd Writ 


Math 


— . . — — ■ * i 

All Studanta * 




1 00% 


♦ 305 313 


' 297 


— 


1595 


100% 


275 


277 - 


274 


100% 


258 


260 


261 


Program Participants 

(^tiiHontQ mi\\j QAruAfi 

IO IU \JX3 1 Ho Mluy Ut3 OuiVUU 

by more than one program) 


29 


29% 


357 344 


337 




522 


33% 


251 


252 


263 


V 4 3% 


2 18 


223 


2 30 


ESEA Title I 


0 


0% 








1 19 


7% 


238 


244 


263 


25% 


201 


208 


215 


State Compensatory * 
Education - EIA 


0 


OX 








7 


0% 


229 


186 

I 


223 


14% 


199 


204 


21* 


ESEA Title VII 


0 


0% 








47 


3% 


223 


224 


235 


2% 


206 


209 


229 


State Bilingual - EIA 


6 


6% 


263 297 


3^4 




78 


5% 


222 


227 


• 245 


7% 


193 


197 


2 19 


*> 

Miller-Unruh Reading 


0 


0% 










13% 


201 


514 


223 


5% 


227 


231 


234 


Migrant Education 


0 


OK 








0 


0% 








2% 


185 


\B0 


210 


Gifted and Talented 


22 


22% 


427 389 


367 




127 


8% 


399 


360 


382 


4% 


393 


372 


380 


-Special Education - 
Resource Specialist 


2 


27. 




- - *■ 




70 


4% 


186 


190 


193 


5% 


170 


179 


188 


Special Education - 
DIS 


0 


0% 








48 


3% 


24 1 


231 


238 


2% 


223 


228 


233 


Non-Program Participants 


72 


,7r/. 


286 303 


286 




951 


60% 


?89 


293 


280 


53% 


294 


294 


288 


j Non-Response 
O 


0 


0% 
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8% 


295 


309 


294 


4% 


284 


284 
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Linking Results to Instruction 



One fundamental purpose underlying the development of the Survey of 
Basic Skills: Grade 3 was that the information yielded from assessment 
results be as helpful as possible to school personnel in evaluating and 
improving their school programs. T » section of the report has been pre- 
pared with that purpose in mind. 



There are many reasons why instructional leaders use CAP results to 
improve school programs. Among the most important are the following: 

• The skills tested on CAP tests are central to the curriculum and text- 
books used in .California public schools. The state curriculum Frame- 
works serve as a common basis for developing local curriculum, select- 
ing state adopted textbooks, and defining the skills tested by CAP. 

• Both the third- and sixth-grade tests reflect an emphasis on thinking 
skills such as reading comprehension, writing process skills, and prob- 
Idln solving in mathematics, as suggested in the respective state cur- 
riculum Frameworks. <, 

• The scaled score allows meaningful comparisons to be made ovejr time 
between content areas, across grade levels, and among subgroups of 
students within a school. 

• Results are given on a great number of well-defined skills, which greatly 
facilitates identification of areas of need. 

t The following material has been prepared for use at several different 
levels. Classroom tuchtri may want to use parts of this process to help 
build priorities into their instructional programs for the future. Principals 
may find this material useful in helping their faculties arrive at a consensus 
of where improvements are needed. District curriculum specialists may 
elect to do an extensive study of skill areas tested by CAP and their rela- 
tionship to the district's curriculum, instructional materials, and staff 
development. 
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The general strategy for translating CAP results Into action Involves three 
steps: 

Step 1 : Content Area Analysis 

This step Is designed to give an overall picture of your school 
results for both third and alxth grades over a three-year period. 
This information may form the basis for the further exploration 
into the Skill Area Analysis described In Step 2. 

Step 2: Skill Area Analysis 

ThlQ step provides a detailed analysis of the skill areaa aaaeaaed. 
An example of how the process can be accomplished la dis- 
played. Lists of suggested factors, issues, and questions to be 
' considered in reference to each skill are given. The purpose Of 
this process Is to help identify areas that may need additional 
attention, and then to verify these observations with information 
from other sources. Questions that deal with curriculum and 
instruction may suggest some possible changes In your program. 
Mgjor skill area descriptions can be found on page 19. 

Step 3: Developing a Plan of Action 

The great diversity of programs, methods, and materials in Califor- 
nia schools does not allow simple solutions that may be written on 
a standard form. The skills tested by CAP are important skills, but 1 
they should never be thought of as the program for a school. When 
changes need to be made, they must be made in the context of the 
entire program. A discussion of some of the important considera- 
tions far a "plan of action" and a. Hat of useful publications con- 
clude this section of the school report. 
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Step 1 : Content Area Analysis 



The completion of the graprrand^ables on this page will help you analyze (1 ) scaled score trends for grades 3 and 6 and (2) your 
school's relationship to its comparison score band. Data for completing the graph and tables will be found on page 1 of the 
grades 3 and 6 school reports. 
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Comparison Score Band Analysis 

Sample: Reading 



Do these tables and graphs point to a speclatheed at a grade level or 
In a content area In your school? 



Grade 


1980 


1981 


1982 


3 


well-above 


slightly 
above 


within , 


6 


below 


slightly 
below 


well-below 


Reading 


Grade 


1980 


1981 


1982 


3 








6 








Written Language 


Grade 


1980 


1981 


1982 


3 








6 








Mathematics 


Grade 


1980 


1981 


1982 


3 








6 
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Step 2: Skill Area Analysis 
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The purpose of Step 2 is to identify specific skills in need of attention. 
The process Involves the tssociation of each f kill tested with a list of sug- 
gested factors, questions, and issues which are relevant to most instruc- 
tional programs. Initially, areas of possible concern are identified by CAP 
data. This is followed by the verification of this information from other 
sources. Curriculum and instructional issues are considered before the 
development of a plari of action. 

The lists of skills may be taken from the program diagnostic displays in 
this report or they may be ordered from CAP on forms designed for this 
analysis. There are two types of forms. The "Short Form" lists 21 major 
skills tested on the Grade 3 Survey and is intended for a brief analysis of 
CAP results. The "Long Form" has a complete listing of all 90 reporting 
categories. 

The lists below suggest factors, questions and issues that may be useful 
in this analysis process. They are not intended to be complete listings of all 
possible considerations; you are encouraged to create your own. 

CAP Information 

e Scaled Score - Current 

The scaled score for each skill area will be found on the program diag- 
nostic displays. 

• Scaled Score • Previous 

The third-grade scaled scores for 1980 and 1981 will be found in your 
School Reports. 

e Relative Strength (RS) and Relative Weakness (RW) - Current 

Relative strengths and relative weaknesses may be found on the pro- 
gram diagnostic displays. 

• Relative Strength (RS) and Relative Weakness (RW) - Previous 

Relative strengths and relative weaknesses for grade 3 in 1680 and 
1981 will be found in the last column on the right of the program diag- 
nostic displays. 

e Thlrd-Grade/Slxth-Grade Link 

This information is preprinted on CAP'S prepared forms to show the skill 
areas that are tested at both grades 3 and 6. (For further detail, you may 
refer to the Rationale and Content documents.) 

Other Sources of Information v 

e Commercial Test Results 

Results of commercially-prepared tests 

e Proficiency Ttst Results 

Results of locally-developed proficiency tests 

• Teacher-made Teat Results 

. Comparison? teachera may wish to make between their own tests and 
%) .v<*s£AP reaulta 

ir ) 
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e Teacher Judgments 

Areas that teachers feel need further attention based upon all the evi- 
dence and upon their judgment of how it applies to their particular situa- 
tion 

Another possibility would be to have teachers indicate where they feel 
strengths and weaknesses exist before seeing current test results. 

• Curriculum Specialist Judgments 

Areas that curriculum specialists or resource teachers feet need further 
attention on a schoolwide or district basis 

• School Review Results 

Results from recent school reviews that lend themselves to this kind of 
outline 

e State Curriculum Handbooks 

Did the results of the review processes recommended in the Handbooks 
indicate special needs in this skill? 

Curriculum and Instruction 

e Inclusion In District Curriculum Guide 

Has this skill been Included in your district curriculum guide? 

e Degree of Emphasis ? 

To what degree is this skill area emphasized in your program? (G-Grest, 
S-Some, L-Little) 
e Application 

Are opportunities provided for students to apply this skill on a regular 
basis in s variety of contexts? 
e Practice 

Do students have an opportunity to practice skills learned in earlier 
grades? 1 

e Level of Mastery 

What level of mastery do you expect from students at this grade? <M- 
Msatery, D-Deveiopmentel, E-Explorstory) 

e Dependent or Independent Skill 

Is this skill one that depends on continuous development end used on a 
daily basis, or Is this skill one that is relatively independent? (D-Depen- 
dent, l-lndependent) 

e Time on Task 

Is enough time spent on instruction In this skill? 

• Inclusion In Instructional Materials 

Is this skill adequately covered in your instructional materials? 

e Sequence and Articulation 

Has the sequence of your instructional msterials been followed to get to 
the higher-level skills? 

e Teaching Methods ^ 

Should s change in teaching methods for this skill be considered? 3 *J 

• Staff Development 

Is there a need for additional staff development In this area? 



SAMPLE 



School. 
Date 



CAP Skill Area Analysis, Grade 3 - Short Form 



lliustratlva Example 

The CAP analysis process is illus- 
trated here using the Mathematics sec- 
tion of the "Short Form" for grade 3. 
This form is intended to be flexible. 
Use only the factors, questions, or 
issues listed abova that are important 
to you. or make up your own if some of 
these do not apply. It is not intended 
that every blank space be filled on the 
form. Concentrate on thos* skills that 
have consistent patterns and are 
verifiable. It will be necessary to define 
the meaning of any special symbols or 
numbers you use in this table. 



Mathematics 

Counting and placa valua 
Operations 

Tha natura of numbart and 
propartiaa 

Oaomatry 
Maaauramant 
Panama and graphs 




Problem analysis and modals 



The following analysis forms are available from CAP: 

•CAP Skilll Area Analysis, Grade 3. Short Form" Includes the 1 9 major skill "CAP Skill Area Analysis, Grade 3, Long Form" includes all 90 reporting 

areas tested: 4 in Reading. & in Written Language and 7 in Mathematics. categories: 27 in Reading. 34 in Written Language and 29 in Mathematics. 

Pleaee uae the order blank on oaae 1 7. 



Step 3: Developing a Plan of Action 



It is beyond me scope of this report to make specific recommendations about how to improve 
your school program for a particular skill. The foregoing materials have been prepared to help you 
identify the strengths and weaknesses in your school program. While developing a plan of action 
you may wish to consider the following points: 

• Do not overlook your strengths They may serve as the best available models for program 
improvement in your particular situation 

• Skills must be taught in meaningful contexts. Although well-defined skills lend themselves 
easily to rote learning activities, there is general agreement that this kind of instruction is 
mostly ineffective While considering particular skills in need of improvement, it is very impor- 
tant to look at other skills with which they are closely associated. For example, suppose the 
scaled score for details and sequence on the written language test is a relative weakness. 
Plans for improvement must be made in relation to the major skill area of paragraph construc- 
tion and the applications of these skills in the writing process. 

• A plan to improve instruction using CAP results must involve more than just the third- and 
sixth-grade teachers Most of the skills tested on the CAP tests have a continued development 
through the curriculum First- and second-grade teachers initiate the exploration and develop- 
ment of skills tested on the third-grade test. Fourth-grade teachers may find third-grade results 
valuable in their planning Obviously, much of what is tested on the sixth-grade test is closely 
related to fifth-grade work 

There are many resources available from the $tate Department of Education which have been 
prepared to help with program planning. The order blank on the next page lists materials that are 
•specially appropriate for use with CAP results. 



CAP ORDER FORM 



Mail this portion of the page to: 



California Assessment Progrsm 
Cslifornia State Dept. of Education 
721 Capitol Mall 
Sacramento, CA 95614 
Phone: (918) 322-2200 



Forms listing the CAP skill sreas for use in 
the analysis of content ares and program 
diagnostic Information sre available from the 
California Assessment Progrsm. 



Plesse send the following snslysis worksheets. 
(There is no chsrge.) 



Title 



Qusntity 
Gr. 3 Qr. 8 



CAP Skill Area Analysis 
(Short Form) 

CAP Skill Area Analysis 
(Long Form) 



Nsme 



Position . 
Address 

City 



Zip. 



Telephone 



If you are interested in obtaining information 
about CAP workshops plan ned in your area, 
pleaae mark this box. 



Mail this portion of the page to 

Publications Sales 
State Department of Education 
P O Box 271 
Sacramento. CA 95802 
Phone (916) 445 1 260 



The resource publications listed here are 
available from the State Department of 
Education These may prove helpful in 
analyzing your instructional program 



STATE PUBLICATIONS ORDER FORM 



Please send the following documents: 



Title 



Reading Framework for California Public Schools (1980) 

English Language Framework for California Public Schools (1976) 

Mathematics Framework for California Public Schools, with 1980 Addendum (1982) 

Science Framework for California Public Schools (1978) 

History, Social Science Framework for California Public Schools (1 981 ) 

Handbook 'for Planning an Effective Reading Program (1 979) 

Handbook for Planning an Effective Writing Program (1982) 

Handbook for Planning an Effective Mathematics Program (1982) 

Science Education for the 1 980s, A Planning and Assessment Handbook (1982) 

Survey of Basic Skills Grade 3 - Rationale and Content (1 980) 

Survey of Basic Skills Grade 6 - Rationale and Content (1982) 

Student Achievement in California Schools 1 981 -82 Annual Report (1 982) 



Price 



1 .75 

1 50 

2 00 

1 65 

2 25 

1 50 
2.00 

2 00 
2.00 

1 50 

2 00 
2 00 



Quantity 



Total amount for publications 

Plus sales tax for California purchasers 

TOTAL 



Total 



$ 
$ 



Make checks payable to California State Department of Education Remittance or purchase order must accom- 
pany this order form Purchase orders without checks are accepted only from government agencies in Califor- 
nia 
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Name 
Address 
City „ : 



State 



Zip. 
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Content Area Descriptions — Grade 3 



Reading 

The reading section of the Survey contains 
items from six major skill areas: phonics, struc- 
tural analysis- 1 , vocabulary, literal comprehen- 
sion, inferential comprehension, and study- 
locational skills. 

All of the reading questions are derived from 
a reading selection so that pupils are never - 
asked to deaiwith reading skills apart from the 
context of a passage. The primary emphasis of 
the reading section of the test is comprehen- 
sion. 

•• Phonics items assess the ability to match 
the sounds associated with the letters 
(vowels and consonants) occurring in one 
word from a reading passage with those 
occurring in another word. 

• Structural analysis items assess the ability 
to recognize the meaning of common 
prefixes and suffixes, to recognize the base 
form of a word with an inflectional suffix 
added (for example: "trimmed" vs. "trim"), to 
recognize the association between an 
irregular verb form and its infinitive (for 
example, "taught" vs. "teach"), to recognize 
the words represented by a contraction, and 
to identify .the component words of a com- 
pound word. 

• Vocabulary items assess the ability to iden- 
tify synonyms, antonyms, and definitions of 
words used in a reading passage, and the 
ability to use the context of the passage to 
identify the meaning of a multiple meaning 
word (for example, "saw," "run ,"and"bark">. 

• Literal comprehension items assess the 
ability io answer literal questions including 
sequence, details (explicitly derived from 
one, two, or three sentences in the reading 
passage), and pronoun references (Jack'is a 

boy. He is a good reader Question: Who 

is a good reader? Answer: Jack). 

e - Inferential comprehension items assess the 
ability to identify the main idea of a story, 
inter a cause-and-effect relationship, and 
draw conclusions from details, from overall 
meaning, and about characters, 
e Study-locational items assess the ability to 
{ q ~' se a pictured Table of Contents to find } the 
ten [page on which a given story appears, and to 
' JV-^rrange words in alphabetical order. 



Written Language 

The written language section of the Survty 
contains items from eight skill areas: word 
forms, standard English usage, language 
choices; sentence recognition, paragraphs, 
capitalization, punctuation, and spelling. 

e Word form items assess the ability to form 
words with prefixes and suffixes, irregular 
noun plurals (for example^ "geese," 
"children," and "shelves"), and contrac- 
tions. 

e Standard English usage items assess the 
ability to use verbs and pronouns, and to 
achieve agreement in number between sub- 
ject and vejrb, and between a noun deter- 
miner (for example, "this," "these," "that") 
and the noun it modifies. 

e Language choice items assess the ability to 
select words which appeal to a given sense 
(for example, a word such as "buzzing" 
would be associated with the sense of 
sound), and to select the most specific word 
in a list of related words (for example, the 
word "hamburger" would be identified as 
more exact than "food" or "thing"). 

e Sentence recognition items test the ability 
to f6rm a complete sentence by supplying a 
needed subject or verb, and to discriminate 
between questions and statements. 

e Paragraph items assess the ability to 
choose a sentence for a blank in a 
paragraph which will make sense in the 
context of the paragraph; these items 
include topic sentences, relevant details, 
and necessary sequential elements. 

e Capitalization items require pupils to select 
wdrda (such as names, places and holidays) 
which are correctly capitalized. 

e Punctuation items require pupils to use 
periods, question marks, commas, and 
apostrophes correctly. 

e Spelling items assess the awareness of pre- 
dictably spelfed words and words with 
Isuffixes. A few familiar spelling demons are 
also included among the spelling items in 
addition to several homophones (for exam- 
ple, "bear" and "bare"). 



Mathematics 

The mathematics section of the Survey con- 
tains items from seven skill areas: counting 
and place value, operations, the nature of num- 
bers and properties, geometry, measurement, 
patterns and graphs, and problem analysis and 
models. 

e Counting and place value items assess the 
ability to find ordinal positions, read and * 
write numbers in standard and expanded 
forms, count, and recognize place values. 

e Operations items assess basic facts and 
operations in addition, subtraction, and 
multiplication, and basic facts in division/ 

e The nature of numbers and properties items 
assess" the ability to recognize patterns of 
numbers, use the commutative and associ- 
ative properties to find equivalent expres- 
sions, find the product of a number and zero, 
recognize odd and even numbers, and use=, 
<, and > signs correctly. 

e Geometry items require pupils to recognize 
two- and three-dimensional geometric 
shapes, parallel lines, right angles, 
diameters, and diagonals. 

e Measurement items require pupils to use 
standard and non-standard units, to 
measure lengths of pictured objects, esti- 
mate length, convert from one unit to 
another within the same system, and to com- 
pute the perimeter of a quadrilateral. The 
items involve both U.S. Customary and 

^metric unita^ although the emphasis is on 

"metric. Included in this skill area are items 
requiring pupils to read a clock, a ther- 
mometer, a calendar, and a scale, and to find 
the area or volume from pictured shapes. 

e Patterns and graphs items require pupifs to 
find missing numbers or patterns, find the 
function rule, and read a simple bar or pic- 
ture graph. 

e Problem analysis and models items r;equjre 
pupils to read stories, to find the given facts, 
missing information, or the question being 
asked, and to match a mathematical sen- 
tence or a picture with the correct state- 
ment. 

Included in each of the skill areas described 
above are items stated as word problems which, 
involve applications of the skill. j g 
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INTRODUCTION j 

Parts I,n and IH of the school report are discussed in greater detail in this 
section. Atso included are state percentile rank tables for comparing school 
(or district) content area scores and background factors with all other 
schools or districts in California. 

A scaled score system for reporting the results from Survey of Basic 
Skill* tests is now being used in grades three and six. It was introduced first 
in grade three, and was developed in conjunction with the new third-grade 
Survey first administered in 1960. Scaled scores have three noteworthy 
advantages. They permit comparisons from year to year, among content 
areas, and across grade levels. 

The scaled scores range from approximately 100 to 400; however, few 
of the school- or district-level scores go below 150 or over 350. The 
achievement for the average (mean) third- and sixth-grade student was set 
to a scaled score of 250 in 1 980. The particular ranges of numbers used for 
the seated scores were selected to avoid decimals, negative numbers, and 
confusiOQ with percent correct scores and percentile ranks. Scaled scores 
are designed to be a baseline measure which can reflect the progress of a 
school or school district over a period of years, irrespective of changes to 
the test or the progress of other schools or districts. 

In the past, the chief vehicle for reporting CAP results to schools and dis- 
tricts has been the percent correct score (the total number of questions 
answered correctly divided by the total number of questions attempted). 
This type of score is still in use in the grade 1 2 Survey. The percent correct 
scores are useful (as long as the test remains unchanged) in comparing 
scores across years, but unfortunately such scores do not lend themselves 
very well to other kinds of comparisons. 



PART I. CONTENT AREA SUMMARY 

School and district scores and comparison score bands are provided on 
page 1 of the Survey report. Scores are shown for4Re current year and two 
previous years. Grade 3 scores for 1981-82 may now be compared with 
two previous years allowing comparison of third-grade Survey results for 
thr$e years. Score bands are also shown graphically. Computer messages 
are included to assist in interpretation. 

Scaled scores allow comparison of avschoofs performance in reading to 
that in written language or in mathematics. Since the average or mean 
score for both the grade 3 and grade 6 Survey* has been set at 250, it Is 
now possible to compare results across grade levels. 
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Comparison 8core Bands 

Comparison score bands take into consideration the conditions in which 
your school operates, such as characteristics of the community. The com- 
parison score band, therefore, enables you to compare your school's scores 
with those of schools that have reported a set of background charac- 
teristics similar to those listed for your school. It does not suggest where 
you thould score, only where schools with a set of background factors 
similar to yours did score. School and district comparison score bands are 
also shown graphically on page 1 . 

Comparison score bands are calculated from the achool background fac- 
tors listed in the Background Factor Summary. Each comparison score 
band represents the middle 50 percent of the range of scores that would be 
obtained by schools reporting background factors similar to yours. If your 
school score falls above the comparison score band, your school Is in the 
upper 25 percent of the schools having similar reported background fac- 
tors. Conversely, if your score falls beldw the comparison score band, your 
school Is in the lower 25 percent of the schools having similar reported 
background factors. 

Background Factor Summary 

The numerical data for the four background factors which were used In 
calculating the comparison score bands are shown on page 2. Included art 
comparative background factor data for a three-year period. Educators 
wishing to compare their school's background factor data with those of 
other schools should use Table 1 (Table 2 for district results). The tables, 
which can be found at the end of Part V, provide a convenient method of 
converting the numerical data for 1 981 -82 into statewide percentile ranks. 
(The percentile ranks for previous years can be found In the Interpretive 
Supplement* for those years.) It should be noted that a higher percentile 
rank Indicates only the relative standing of a school In terms of a back- 
ground factor. (Percentile ranks are discussed at the end of this section.) 
The following paragraphs explain briefly how each background factor Is 
determined. 

Entry Level Teet. The first factor reported is the mean score obtained in 
the fall of 1981 by the first-grade students In the school. The test includes 
items measuring the learning skills of immediate recall, letter recognition, 
auditory discrimination, visual discrimination, and language development. 

The selection of skills assessed by the Entry Level Te*t was based on the 
need to know what level of skills children have when they enter the first 
grade as well as the need to account for initial differences in readiness 
when analyzing subsequent student achievement in the third grade. A high 
score on the Entry Level Tent indicates that a school's entering first-gra- 
ders tend to have a greater readiness for learning than those from schools 
with lower scores. 



Sine* the Entry Level Test is no longer administered, it will not be a back- 
around factor in future reports. 

Soc/oeconom/c Index. The socioeconomic index is an indicator of the 
occupations of the parents of third-grade students. On the back of each 
student's test booklet, the teacher identified from the following list the 
occupational category that corresponded most closely to the occupation of 
the student's father, mother, or guardian. 



• Unknown . 

Unskilled employees (and welfare) 

2 • Skilled and semiskilled employees 

Semiprofessionals, clerical and sales workers, and technicians 

3- \ 

Executives, professionals, and managers 



The first two categories were assigned a value of 1 ; the third, a value of 2; 
and the last two, a value of 3. The socioeconomic index Is the average 
(mean) of these values for all third-grade students in the school. A high 
value indicates that the school serves a community with a large percentage 
of people engaged in professional and semiprofesslonal occupations. 

Percent AFDC. The AFDC figure is the percent of students whose families 
are receiving assistance under the Aid to Families with Dependent Children 
Program. Late in 1981 each district completed a questionnaire In which It 
>*s asked to give the enrollment of each school in the district and the num- 
ber of students in each school whose families were receiving AFDC assis- 
tance as of October 1 981 . 

For each school, the number of students from AFDC families in the school 
attendance area was divided by the sum of the public and private school 
enrollment to yield a percent AFDC figure. The district AFDC value pre- 
sented on the profile was calculated by weighting the percent AFDC figure 
for each school by the number of students tested in the school. 

Percent LES/NES. The percent LES/NES is the percent of limited- or non- 
English-speaking students. The figure was derived from data filled In on 
each student's Survey of Basic Skills: Grade 3. Teachers were asked to 
classify each student according to four language proficiency categories: 

1 . English only 

2. Fluent English and a second language 

3. Limited English and a second language 

4. Non-English speaking 

The percent LES/NES students is the percentage of students belonging 
to categories 3 and 4. 
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Student Score Distributions 

The Student Score Distributions block shows a profile of the scores for 
your school. The statewide distribution of student scores is divided intcfour 
equal groups by the state quartlles (Qi, Qt, Oi. Each quartlle marks off, 
respectively, the lowest quarter of scores, the next highest quarter, and so 
on. The percentage of your students scoring In each of these four statewide 
groups Is presented for each content area. (No student score distributions 
are reported for schools or districts which tested fewer than 15 students.) 

A "perfectly average" California school would have 25 percent of Its stu- 
dents In each of the four-quarters. A high-scoring school probably will have 
more than 25 percent of Its students scoring In each of the two highest 
quarters. Similarly, a low-Scoring school will be more strongly represented 
in the lowest two quarters. The following examples show the distribution of 
scores for two schools with similar means but with different distributions of 
scores. , 



Content Area 


Percentage of Students in Each 
Quarter of the State Student 
Distribution 


Below Between Between Above 
Qi QiandQ2 Q2andQa Qa 


Reading 


15% 35% 35% 15% 



Figure 1 



The distribution of scores for the school represented by Figure 1 shows * 
that fewer than 25 percent of the students scored In the lowest quartlle. 



Content Area 


Percentage of Students in Each 
Quarter of the State Student 
Distribution 


Below Between Between Above 
Qi Qi and Q2 Q2and Qa Qa 


Reading 


30% 20% 20% 30% 



Figure 2 
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School 1 , repreeented by Figure 1 , has approximately the same scaled score 
as the school represented In Figure 2. However this mean score is based 
upon a different distribution of student scores; only 15 percent of the stu- 
dents were below Q i in School 1 , whereas 30 percent of the student scores 
In School 2 were below Q l The same Is also true about Q* 15 percent of the 
students were above Qa in School 1 as contrasted with 30 percent of the 
students In School 2. Sfchool 1 has a relatively homogeneous population, 
whereas School 2 has a more diverse population of students. 

In this manner, the student score distributions provide additional Infor- 
mation about the achievement of students in your school, information which 
may have Implications for your educational program, 

PROGRAM DIAGNOSTIC DISPLAYS 

In the Program Diagnostic Displays, scaled scores play a vital role In per- 
mitting comparison of performance among the different skill areas in read- 
ing, written language, and mathematics. The feature that makes Icaled 
scores superior to many other scores for these comparisons is that there is 
no maximum value (or artificial celling) or minimum value (artificial floor). 
That is, a truly high-scoring school that has a scaled score In mathematics 
of 400 could have a scaled score of well above 400 in geometry, which 
would show superior performance in that skill area. A finite scale, with a 
minimum and maximum, masks such exceptional performance at either end 
of the acale. (Page 3 of the report contains a detailed explanation of the 
Program Diagnostic Displays.) 

immediately following the program diagnostic displays is a section that 
containa responses to attltudinal questions regarding the basic skills. Stu- 
dents were asked to indicate how much they like reading, writing stories, 
and mathematics. School, district and state results are displayed, and the 
number and percent of students in each category are shown. 

SUBGROUP RESULTS 

The subgroup results provide additional information on the performance 
of third-grade students tested last spring. Test scores have been calcu- 
lated for subgroups within the classifications of sex, socioeconomic status, 
English language fluency, mobility, and specially funded programs. The 
number and percent of students in each subgroup are shown. School, dis- 
trict, and state results are displayed. 

When any subgroup is composed of a small number of students, caution 
should be used In making further generalizations from their performance. 
When a smalt number of students Is tested, a few very high or lotw scores 
will greatly Influence the average score, no matter how long the teat is. 

There is also the likelihood that the scores next year for the new set of 
students classified as belonging to a subgroup will be different. Because 
the number and type of students In a subgroup fluctuate from year to year, it 
is advisable to look at other sources of information and to study results for 
previous years before drawing any firm conclusions. 
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CONVERSION TABLES 

Although scaled acorea have many positive featurea end uaea aa outlined 
above, they do not anawer the question, "How does my school compare to 
other schools In California?" Thla queatlon can bs answered byiexemlnlng 
the school and dlatrict norma tablea (Tables 1 and 2, reapectlvely) et the 
end of thla section. 

School Percentile Renke and Student Percentile Ranke 

Queatlona aometlmea arlae when e school's percentile score, aa reported 
by the California Assessment Progrem, differs from Its percentile score on s 
publisher's standardized test, even though both tests were administered to 
the aame atudenta. A typical queatlon might be stated thla way: 

"At our school, we gfve e commercially-prepared, 
netlonslly-normsd teat. Looking In the publisher's norm 
charts, we found thet the score of our averege (usually 
median) studsnt waa it the 30th percentile, but our 
school's California Assessmsnt Program acore was at the 
1 7th percentile. Why do we get different reaulta for CAP 
and for our own testing program?" - 

Several factors might account for the apparent dlacrepancy, auch as 
variations in content assssssd by the two tests. However, such variations 
are not likely to result In major differences In percentiles. In most esses, the 
differences result from the feet that the CAP percentile ranka are baaed on 
the dlatribution of school, scores, end publishers' percentile renks are 
baaed upon a dlatribution of atudent scdrss. Individual students should be 
compared with other atudenta, and schirfols should be compared with other 
achoola. When conalderlng the test results for groups, such aa schools and 
districts, it Is appropriate to uss group percentile ranka. The Amerlcen Psy- 
chological Aaaociation'a Standards for Educational and Psychological 
Teafa* clearly ststss that "...it la inappropriate to evaluate achoola by 
ualng norma developed for the evaluation for Individuals ." 

The difference between the two percentile ranka can be explained by a 
brief look at statistics. School scores (means) tend to be closer to the over- 
all mean than do the acorea of individual atudenta. Thla la because school 
fcorea themselves- are aggregates, and aggregates of scores are leaa 

varied than Individual student scores. Figure 3 Illustrates a dlatribution of 
atudent acorea snd'school mean acorea. Student acorea are apread ecroaa 
a wider range of possible scores because there Is e greater variability 
among actual scores. But school scores are more cluttered neer the mean. 
Thus, the same score will convert to a different percentile rank depending 
on whether it Is compared with student or school norms. 



'Fradarick B Davia. Chair of a Joint commlttaa of tha Amarlcan Paychological Association, Amsrl- 
can Educational Raaaarch Association, and tha National Council of Msssursmsnt in Education, 
Standards for Educational and Paychological Taata. Waahlngton, DC: Amarlcan Paychological 
Asaoclatlon, 1974 



Figure 3 show*, for example, that a percentile rank of 39 bated upon stu- 
dent norms is equivalent to a percentile rank of 1 7 based on a distribution 
of school mean scores. Thus, We can see that the two different percentile 
ranks, 39 and 17, represent the same level of student achievement re- 
ported on different scales. 



School Means 




a. School Percentile Rank 1 7 30 89 

b. Student Percentile Ranl^39 49 81 

Figure 3. Comparison of School and Student Percentile Ranks based upon 
two hypothetical distributions. 

Annually Computed Percentile Ranks 

This question is sometimes asked by school personnel: 

"Why does the California Assessment Program calculate 
and publish new percentile rank norms each year rather 
than using fixed norms?" 




Current-year norms enable you to answer the question, "How did the 
achievement of students in our school compare with the achievement of 
students in other schools in California this year?" Achievement In the cur- 
rent year is being evaluated, not the achievement this year compared to the 
achievement of all schools in California two or three years ago. While norms 
do not change dramatically from year to year, the norms developed for the 
current year of testing are the correct ones to use. 

The current-year norms used by the state are sometimes contrasted with 
* the norms that publishers maty use for as long as ten years. Commercial test 
publishers are not able to revise their norms each year because of the cost 
of doing so and the near Impossibility of obtaining a representative sample 
each year. 



Percentile ranks are designed for status comparisons. The question 
abgut whether the students are achieving at a higher or lower level In 
reading than In previous years can be answered by looking at the 
scaled scores. 

L vr^l — 1 

Percent Correct Conversion Tables 

Percent correct scores have one principal advantage: They represent a 
simple statistic which concretely describes how students performed on the 
test. Sometimes such Information might be useful In setting priorities about 
which skill areas should receive attention. Tables 3. 4, and 6 provide con- 
versions between scaled scores and percent corrett scores to provide the 
reader with such Information. Thla converalon process will help to deter* 
mine the actual difficulty level of a skill area and help to relate school 
results to the statewide findings described in Student AcWevemenf In 
California Public Schools 1961-82 Annual Report 
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TABLE 1 - SCHOOL NORMS - MAY 1982 (N-4,485) - PERCENTILE RANKS FOR SCALED SCORES AND BACKGROUND FACTORS 
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TABLE 1 - SCHOOL NORMS - Continued 
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7 7 - 7 f>— 7 7 ft ^ 


l.QQ 
. * • — * 


Q 1—0 1 

7 • 1 7 • D 


7 7—7 1 
Z . Z Z • 3 


iZ 1 

H 1 


40 


750 * 
£ 7v 


757 




7 7 - 69— 7 7- 7 5 


1 - 9fl 
& . 7 0 


8 .9— 9 • 0 


7 1 
Z . 1 


4A 


39 


249 


251 


757 

Z 7 Z 


27-67—77-68 


1 . 96— 1.97 


8 . 7—8 . 8 


7-1 

Z.J 


39 


3tf 


248 


250 


75 1 
Z 7 & 


2 7-5 4— 77-61 


1 .95 


8 . 4— 8.6 


1 ft— 1 9 

& . O 4.7 


3 8 


37 


247 


, 249 


250 * 


27-45-77-53 


1.94 


8.3 


1 - 7 

1 . I 


3 7 
7 » 


36 


245—246 


248 


74ft— 74Q 
ttO z ^ 7 


27. 37-27- 44 


It. 9 3 


7.9-8.2 


1-6 


36 


35 


244 


247 


24 7 n 


27- 28— 7 7 . 36 


1.91-1. 92 


7 . 7-7 .8 


1-5 
1.7 


35 


34 


243 


246 


* 746 


27- 15—77- 77 


1 .90 


7-4—7 6 


1 1— 1 4 

1.7 1 • t 


34 


33 


241-242 


245 


24 5 


27.06-27.14 


1.89 


7.1-7.3 


1.2 


33 


32 


240 


243-244 


244 


26.98-27.05 


1.87-1. 88 


6.9-7.0 


0.8-1.1 


32 


31 


239 


242 


242-243 


26.87-26.97 


1.86 


6.6-6.8 


0.6-0. 7 


31 


30 


237-238 


241 


241 


26. 75-26.86 


1.85 


6.3-6.5 




30 


29 


236 


Z 1 \J 


240 


76.6 ^— 7^.74 


1-ftl— 1 ft4 


6 1 — A 7 




9Q 
Z T 


28 * 


235 


7 19 


239 


* 26 - 52— 26 - 67 


I - ft? 


5.8—6.0 




28 


2 7 


234 


2 37—238 


23 8 


26.43—26-5 I 


I .80—1 ft 1 


5 6—5-7 




27 


26 


232—233 


7 i*» 

Z jO 


237 


76- 7 ft- 76-47 


i 1 . 79 


5. 1-5 - 5 




76 

z 0 


2 5 


231 


715 

Z 7 -> 


f 

/ 235—2 36 


26. 1 7—26- 77 


1.7 7-1.78 


5- 1—5 7 
7 . & 7 . c 




. 2 5 


24 


229—230 


233—2 34 


234 


26.03-26- 16 


1 • 75- 1 • 76 


U A— 5-0 




24 


23 


227-228 


232 


233 


25.90-26.02 


1.74 


4.5-4. 7 


- 


23 


22 


226 


230-231 


232 


25.76-25.89 


1.72-1. 73 


4.2-4.4 


— 


22 


2 I 


224-225 


229 


231 


25.54-25.75 


1.71 


4.0-4.1 




21 


20 


111-113 


227-228 


230 


25.37-25.53 


1.69-1. 70 


3.7-3.9 


_ 


z*0 


1 vJ 

1 7 


ZZ 1 


7 7 «» — 7 7A 

£. £-j £. c. O 


22 8—229 


25- 77— 25 - 36 


1.68 


1 4—1 A j 




1 Q 

1 7 


i a 
1 o 


5 1 Q— O Ort 
Z If Z ZU 


7 7 1 — 7 74 
Z Z D £. Z H 


7 7 1 

Z Z ■ 


25 - 03—2 5-71 


1.6 5— 1-67 


1 7— 1 1 




1 ft 


I 7 
1 f 


7 1 7—9 1 U 
Z I f Z I O 


4 7 7 1 — 7 7 7 
Z Z k Z Z Z 


226 


24- 88-25-02 


1 .64 


7 Q— 1 1 

£. m 7 7.1 




1 7 


1 A 

1 6 


Z 17 Z I O 


770 

Z Z U 


77 *— 775 

ZZ 3 £. £. -J 


74 -69— 74 - 87 

fc~.W7 t^t O I 


I -67— 1-63 


7 7— 7 A 




1 6 
1 0 




Z IH 


7 1ft-? 1 0 


222 


24-50-24-68 


1 .60-1 .61 


7 4— 7 6 




1 5 
& 7 




Z 1 1 Z 1 J 


7 I A— 7 17 
£ lO Z 1 1 


220— 22 1 


24-23—74-49 


1.57-1. 59 


7 7—7 1 




1 4 


13 


210 


214-215 


218-219 


24.00-24.22 


1. 56 


2.0-2.1 


- 


13 


12 


207-209 


212-213 


217 


23.74-2T3.99 


1.53-1. 55 


1.7-1.9 


— 


12 


l i 


7 n «»— 7 n a 


7 11 


214—21 6 


23.46-23.73 


4 1 .51-1 .52 


1.5—1.6 




1 1 


l o* 

& \f 


£U J Z U"t 


209—2 1 0 


212-213 


23. 15-23.45 


1.49-1 • 50 


1.3—1.4 




1 0 


Q 


201—2 02 


7 OA— 7 Oft 1 


2 1 0— 211 


7 7 - flO— 7^.14 


1-4 7— l-4fl 


1.1-1.2 




9 


a 
o 


* 7 O £UU 


701-705 


208—209 


7 7 4 5— 7 7 - 7 Q 


1.4 4— 1 _ 4 A 


0.9— 1.0 




9 


7 
f 


195—1 9 7 


701—707 

lUI £.\J £. 


205—20 7 


77 0 7—77-44 


1 41—1 41 
i • *t l lit? 


0. 7— 0 • 8 




7 


A 7 
o 


19 1-1 Q4 


I Q7— 7 fifi 


707—704 

£ \i C t-\J~ 


7 1 5 0—77-06 


1-10— 1 40 


0. 5—0.6 




A 
O 


CI 

J 


l h ft— t on 


1 Q 1— 1 Q A 


1 Q ft— 70 I 


7 Q 4— 7 1 . 4 Q 


1 1 5— 1 1ft 
1.33 it jo 


9 . 3—0.4 




C 
7 


4 


183-187 


189-192 


194-197 


20.31-20.93 


1.31-1.34 


0.1-0.2 


- 


4 


3 


178-182 


185-188 


189-193 


19.30-20.30 


1.25-1. 30 






3 


2 


171-177 


179-184 


181-188 


17.80-19.29 


1.16-1.24 






2 


1 

_ 


13V-170 


137-178 


122-180 


10.25-17.79 


1. 00-1. 15 


0.0 


0.0 


1 
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TABLE 2 - DISTRICT NORMS - MAY 1982 (N-921) - PERCENTILE RANKS FOR SCALED SCORES AND BACKGROUND FACTORS 



57. 
o 



lutt 




Written 




Entry 


Sock?- ' 


Psrcsni 
AFDC 


Psrcsnt 


, Stats 


Ptrctntlhi 


- Rssdlng 


Msthsmstlcs 


Lsvtl 


•conomlc 


LE8/NE8 


Psrcsntfls 


Ranks 


Ltngusflft 




Tsst 


Index 


Pupils 


Ranks 


99 


358-438 


360-398 


369-436 


32.33-34.50 


2.96-3.00 


36.0-82.6 


41.7-100.0 


99 


98 


34 7-35 7 


* 348-359 


356-368 


32.03-32.32 


2.90-2.95 


32.6-35.9 


36. 1-41.6 


98 


9 7 


34*3-346 


344-34 7 


350-355 


31.72-32.02 


2.85-2.89 


30.5-32.5 


33.3-36.0 


97 


96 


341-342 


338-343 


341-349 


31.55-31. 71 


2.80-2.84 


28.6-30.4 


30.4-33.2 


96 


95 


335-340 


335-337 


336-340 


31.42-31.54 


2.71-2.79 


27.2-28.5 


26.9-30.3 


95 


94 


333-334 


33 1-334 


332-335 


31.28-31.41 


2.68-2.70 


26.6-2 7.1 


25.0-26.8 


94 


93 


330-332 


329-330 


32 7-331 


31. 14-31.27 


2.65-2.67 


25.8-26.5 


22.9-24.9 


93 


92 


32 7-329 


324-328 


323-326 


31.00-31. 13 


2.62-2.64 


25. 1-25. 7 


22.1-22.8 


92 


•91 


325-326 


3 19-323 


320-322 


30.88-30.99 


2.58-2.61 


23.8-25.0 


2 1 • 3-22 .0 


9 1 


90 


32 3—3 £4 


316-3 18 


318-319 


30. 79-30.87 


2.55-2.57 


23.4-23.7 


19.6-2 1.2 


90 


89 


321-322 


314-315 


316-317 


30.67-30. 78 


2.51-2.54 


' 22.2-23.3 


18.6-19.5 


89 


88 


319-320 


313 


313-315 


30.63-30.66 


2.50 


21.7-22.1 


17.6-18.5 


88 


87 


318 


311-312 


310-312 


30.56-30.62 


2.48^2. 49 


21.4-21.6 


16.9-17. 5 


8 7 


86 


315-317 


309-310 


♦ 308-309 


30.46-30.55 


2.46-2.47 


20.8-21.3 


16. 1-16.8 


tJO 


85 


314 


305-308 


307 


30.39-30.45 


2.44-2.45 


20.4-20.7 


15.2-16.0 


85 


04 


3 1 1— 313 


3 04 


30 5— 306 


in li i r\ iq 

30.3 1— 30 • 38 


2. 43 


20.0—20.3 


1 1 T 1 C 1 

IJ.f— 1 7 . 1 


H** 


8i 


309— 310 


iai i ni 

3U 1—303 


30 3— 304 


In I T In 1 f\ 

30.2 7- 30 • 30 


, 2.41-2.42 


19.2-19.9 


11 A 11 £. 

1 S. 4— 13.6 


8 3 


Q O 

ac 


in < in q 


~% o i \ i n n 
£V*r" 300 




in in in 14. 

30. 19—30. 26 


2 • 39-2. 40 


18.7—19. 1 


i "y i — ii i 


tjii 
oc 


Q 1 


1 ;1 ) 1 AC 

jut 3U5 


} Q 7 1QQ 

r — tVO 


inn 


in i c in la 
30. 1 5—30. in 


2.3 7—2. 38 


18.3- 18.6 




8 1 


CJU 


301 


29 3— £ 




in i f \ _ in ■ a 

30 • 10— 30.14 


2.3 5—2. 36 


17. 9— 18.2 


i i 7— 19 n 

1 km t~L£. *yU 


u n 


79 


299-300 


294 


29 7 


30.04-30.09 


2.34 


17. 7-17.8 


11.3-11.6 


79 


76 


298 


<-292-293 


29 6 


30.00-30.03 


— 


17.4-17.6 


10 .6- 1 1.2 


7d 


7 7 


296-297 


291 


294-295 


29.94-29.99 


2.33 


17.2-17.3 


10.1-10.5 x 


7 7 


76 


295 


290 


29 3 


29.90-29.93 


2.31-2. 32 


16.8-17. 1 


9.6-10.0 ' 


76 


75c 


293-294 


289 0 


291-292 


29.82-29.80 


2.30 


16.6-16.7 


9.3-9.5 


75 


74 


291-292 


28 7-288 


289-290 


29.80-29.8 1 


2.29 


16.3-16.5 


9 • 0—9 • 2 


74 


73 


290 


286 


28 8 


29.77-29. 79 


2.28 


16. 1-16.2 




73 


72 


289 


285 


■ ; 286-28 7 


29. 73-29. 76 


2m2b~2m2 7 


15.9-16.0 


q n_ q i 

O . U— O • 3 


7 2 


J 1 


288 


284 


285 


29.70-29. 72 


2.25 


15.6-15.8 


7 7— 7 a 


f 1 


70 


28 7 


283 




29.66-29.69 


2 .24 


15.2-15.5 


7 1— 7 A. 
f . } — f . O 


7 0 


69 


2 86 


282 


284 


29.62-29.65 


2.23 


14.9- 15.1 


7. 1-7.2 


69 


68 


285 


281 


283 


29.59-29.61 


2.22 


14.6-14.8 


6.8-7.0 


68 


6 J 


284 


280 


282 


29.56-29.58 


2.21 


14.4-14.5 


6.6-6. 7 


6 r 


66 


283 




28 1 


29.51-29.55 


2.20 


14.2-14.3 


6.4-6. 5 


66 


65 


— * 


2 79 


280 


29.48-29.50 


2.19 


13.9-14. L 


6.2-6.3 


65 


64 


282 


278 


279 


29.42-29.47 


2.18 


13.7-13.8 


5.9-6. 1 


64 


63 


281 


2 77 


278 


29.40-29.41 


2.17 


13«5-13.6 


5. 7-5^8 


63 


62 


280 


2 76 


2 7 7 


29.36-29.39 


2. 16 


13.3-13.4 


5. 4-5.6 


62 


61 


2 79 


— 


276 


29.33-29.35 


2.15 


13.2 


5.2-5.3 


61 


60 


278 


275 


2 75 


29.27-29.32 


— 


1 3.0- 13. 1 


4.8-5. 1 


b J 


59 


2 77 


2 74 


274 


29.21-29.26 


2.14 


12.9 


4. 7 


59 


58 


276 


2 72-2 73 


2 73 


29. 16-29.20 


2. 13 


12.6-12.8 


4. 5-4.6 


56 


57 


2 74-2 75 




271-272 


29. 10-29. 15 


2.12 


12.5 


4.2-4.4 


5 7 


56 


273 


271 


270 


29.04-29.09 


2.11 


12.2-12.4 


4.0-4.1 


56 


55 


272 


270 




29.01-29.03 


2.09-2. 10 


12.0-12.1 


3.8-3.9 


55 


54 


271 




269 


28.95-29.00 


2.08 


11.7-11.9 


3.6-3.7 


54 


53 


270 


269 


268 


28.91-28.94 


2.07 


11.6 


3.4-3.5 


53 


52 


. 268-269 


268 


26 7 


28.88-28.90 


2.06 


11.3-11.5 


3. 1-3.3 


52 


51 


267 


266-267 


266 


28.81-28. 87 


2.05 


11. 1-11.2 


2.9-3.0 


51 


r 50 


265-266 


265 


26 5 


29.76-28.80 
a 


2.04 


10. 9-11.0 


2.7-2.8 


50 



TABLE 2 - DISTRICT NORMS - Continued 



State 




Written 




Entry 


Socto- 


Parcant 


Parcant 


State 


Porcontfte 




Moth* ma tic* 


Laval 


•conomlc 


LES/NCS 


Paroantlte 


Ranfct 




Lonfuafo 




Taat 


Indax 


AFDC 


PupUa 


ftanka 


49 


264 


264 


264 


28.69-28.75 


2.03 


10.6-10.8 


2.5-2.6 


49 


48 


- 


263 


263 


28.65-28.68 


2.01-2.02 


10.4-10.5 


2. 3-2.4 


44 


47 


263 


262 


26 2 


28.59-28.64 




10.3 


2.1-2.2 


47 


46 


262 


_ 


261 


28.51-28.58 


- 


10. 1-10.2 


2.0 


4 to 


4b 


261 


261 




28.45-28.50 


2.00 


9.8-10.0 


1.9 


45 


44 


260 


260 


260 


28.41-28.44 


_ 


9.7 


1.7-1.8 


44 


43 






259 


28. 33-28.40 




9.4-9.6 


1.4-1.6 


43 


4 2 


2 58-2 59 


C s ^ 


ICQ 


CO* c i — CO. 3 c 


1 o o 


9. 3 


1 • 2— 1.3 


42 


41 ^ 


257 


258 


257 


28.21-28.26 


1.98 


9.1-9.2 


1.1 


41 


40 


256 


257 


- 


28. 16-28.20 


1.96-1.97 


8.9-9.0 


0.9-1.0 


40 


39 


255 


2 56 


256 


28. 10-28.15 


1.95 / 


8.6-8.8 


0,,7-o.e 


39 


3d 


- 


255. 


255 


28.05-28.09 


1.93-1.94 


8.4-8.5 


0.5-*0.6 


38 


37 


' 254 


- . 


254 


28.01-28.04 


1.92 


8.2-8.3 


0.2-0.4 


37 


36 


253 


254 


253 


27.93-28.00 


1.90-1.91 


8.0-8. 1 


_ 


36 


3b 


252 


253 


252 


27.88-27.92 


1.89 


7.8-7.9 


_ 


35 


34 


251 


252 


- 


27.82-27.87 


1.88 


7.6-7.7 


- 


J4 


33 


250 


251 


251 


27.73-27.81 


1.87 


7.4-7.5 


- 


33 


J c 




icn 
c DU 


250 


c f .66 — C % • % C 




7.1-7.3 




32 


31 


248 


249 


249 


27.57-27.65 


1.85-1. 86 


7.0 


- 


31 


,30 


247 


248 


- 


27.44-27.56 


1.84 


6.8-6.9 


- 


30 


29 


246 


247 


■ « — 1 

2*8 


27.36-27.43 


1.83 


6.5-6. 7 


- 


29 


2 H 


245 


246 


24 7 


27.24-27.35 


1.82 


6.3-6.4 


- 


26 


2 1 


244 


245 


246 


27.12-27.23 


1.81 


5.9-6.2 


- 


27 


26 


242-24* 


244 


244-245 


27.05-27.11 


1.80 


5.8 


- 


26 


25 


241 


243 


243 


26.98-27.04 


1.79 


5.7 i 


- 


25 


24 


240 


24? 


242 


26.82-26.97 


1.78 


5.6 


- 


24 


23 


239 


241 


241 


26.68-26.81 


1.76-1.77 


5.2-5.5 


- 


23 


*j ^ 


23 7-2 38 


240 


240 


26. 58-26.6 7 




5. 1 




22 


21 


235-236 


2 38-239 


238-239 


26.51-26.57 


1.75 


4.8-5.0 


_ 


21 


20 


234 


237 


236-237 


26.42-26.50 


1.7 3-1.74 


4.4-4. 7 


- 


40 


IV 


232-2 35 


235-23o 


235 


26.29-26.41 


1.72 


4.3 


- 


19 


IB 


231 


234 


234 


26.22-26.28 


1.71 


4.1-4.2 


_ 


18 


17 


229-230 


2 32-233 


233 


26. 10-26.21 


1.69-1. 70 


3.9-4.0 


_ 


17 


16 


?26-228 


229-231 


232 


26.00-26.09 


1.67-1.68 


3.7-3.8 


— 


16 


15 


224-225 


227-228 


231 


25.85-25.99 


1.64-1.66 


3.2-3.6 


- 


15 


14 


223 


226 


229-230 


25^70-25.84 


1.63 


2.8-3. 1 


- 


14 


1 3 


221-222 


224-225 


228 


25.46-25.69 


1.61-1.62 


2.6-2.7 


- 


13 


1 € 


Z2U 


2 2 3 


22 6- 22 f • 


25. 20-25.45 


1.60 


2.3-2.5 




12 


1 1 


21 7-219 


121-222 


224-225 


25.04-25. 19 


1.57-1. 59 


2.1-2.2 


_ 


li 


10 


215-216 


219-220 


222-223 


24.94-25.03 


1.56 


1.9-2.0 


- 


10 


9 


21 J-214 


216-21B 


220-221 


24. 70-24.93 


1.51-1.55 


1.6-1.8 


- 


9 


a 


2J8-212 


2 14-215 


219 


24*47-24.69 


1.45-1. 50 


1.2-1.5 


— 


8 


7 


205-207 


212-213 


217-218 


23.97-24.46 


1.43-1.44 


0.8-1. 1 


- 


7 


6 


204 


210-211 


213-216 


23.47-23.96 


1. 39-1.42 


0.4-0.7 


- 


6 


5 


200-2 J3 


206-209 


209-212 


23.11-23.46 


1.37-1. 38 


0.1-0.3 


_ 


5 


4 


196-199 


203-205 


205-208 


22.68-23.10 


1.33-1. 36 






4 


* 


192-195 


199-202 


200-204 


21.95-22.67 


1.21-1. 32 




- 


3 


2 


18 7-191 


190—198 


191- 199 


?Ci 1 Q4 


i ii—i ?n 
l.t i— 1 . cU 






c 


I 


145-166 


143-189 


150- 190 


15.67-20.68 


1.00-1. 10 

c 


0.0 


0.0 • 


1 



Table 3 



30 



Conversion Between Percent Correct and Scaled Scores for 
Reading Skill Areas 



Skill Art* 


1AA 

1UQ 


110 


4 41) 

120 


190 


14/1 


7DO 


,.ieo 


1 Tfl 

170 


1ftA 


ion 


9AA 
cUU 


civ 


220 230 240 250 


sao 


9711 


2ao 


9M 


300 

vVU 


11 n 


320 


330 

WWW 


340 


«n 
www 


3t0 


170 


aao 


MA 

wW 


100 


Word IdentJflcallon 


28 


31 


35 


38 


42 


46 


50 


53 


57 


61 


64 


68 


71 


74 


76 


79 


81 


83 


85 


87 


88 


89 


91 


92 


93 


94 


94 


95 


96 


96 


9« 


Phonics 


29 


32 


36 


40 


44 


48 


S2 


56 


60 


63 


67 


70 


73 


76 


79 


81 


84 


85 


87 


89 


90 


91 


92 


93 


94 


95 


96 


96 


97 


97 


S7 


Vowels 


2S 


31 


35 


38 


4Z 


46 


50 


54 


58 


62 


65 


69 


72 


75 


78 


80 


82 


84 


86 


88 


89 


90 


92 


93 


93 


94 


95 


95 


96 


96 


S7 


Consonants 


30 


34 


37 


41 


45 


49 


53 


57 


61 


65 


68 


72 


75 


78 


80 


83 


05 


87 


83 


90 


91 


92 


93 


94 


95 


96 


96 


97 


97 


96 


98 


Structural analysis 


27 


30 


33 


37 


40 


44 


,48 


51 


55 


53 


62 


65 


68 


71 


74 


76 


79 


81 


83 


84 


86 


88 


89 


90 


91 


92 


93 


94 


94 


95 


96 


Prefixes, suffixes, and roots 


26 


28 


31 


34 


37 


40 


43 


46 


49 


53 


56 


59 


62 


65 


68 


71 


73 


75 


78 


80 


82 


83 


85 


87 


88 


69 


90 


91 


92 


93 


94 


Contractions and compound words 


29 


33 


37 


41 


45 


50 


54 


59 


63 


67 


71 


74 


77 


80 


83 


85 


67 


89 


90 


92 


93 


94 


95 


95 


96 


97 


97 


97 


98 


96 


96 


Vocabulary 


20 


23 


25 


28 


30 


33 


36 


39 


42 


45 


48 


52 


55 


58 


61 


64 


66 


69 


71 


74 


76 


78 


80 


82 


64 


65 


86 


88 


89 


do 


91 


Recognizing word meanings 


23 


26 


28 


31 


34 


38 


41 


44 


48 


51 


55 


S3 


61 


64 


67 


70 


73 


75 


73 


80 


82 


83 


85 


87 


88 


89 


90 


91 


92 


S3 


94 


Using context 


17 


19 


21 


23 


25 


28 


30 


33 


36 


33 


41 


44 


47 


50 


53 


56 


59 


62 


64 


67 


70 


-72 


74 


76 


78 


80 


82 


84 


85 


67 


66 » 


Comprehension 


25 


27 


30 


32 


35 


38 


41 


44 


47 


50 


53 


56 


59 


62 


64 


67 


70 


72 


74 


76 


78 


80 


82 


83 


85 


86 


87 


69 


90 


SO 


91 8 


Literal 


* 26 


28 


31 


33 


36 


39 


41 


44 


47 


50 


53 


56 


59 


61 


64 


66 


69 


71 


73 


75 


77 


79 


81 


82 


84 


85 


66 


88 


69 


SO 


91 « 


Details 


25 


27 


30 


32 


35 


37 


40 


43 


48 


48 


51 


54 


57 


59 


62 


65 


67 


69 


72 


74 


76 


78 


79 


81 


82 


84 


65 


65 


66 


69 


SO | 


From a single sentence 


25 


28 


30 


32 


35 


37 


40 


43 


46 


48 


51 


54 


57 


59 


62 


65 


67 


70 


72 


74 


76 


78 


80 


82 


83 


85 


66 


87 


66 


69 


SO 5 


From two or three sentences 


25 


27 


29 


32 


34 


37 


40 


43 


46 


48 


51 


54 


57 


60 


62 


65 


67 


69 


71 


73 


75 


77 


79 


80 


82 


83 


84 


65 


66 


87 


68 3 


Pronoun references 


28 


31 


33 


36 


39 


42 


46 


49 


52 


55 


S3 


61 


64 


67 


70 


73 


75 


77 


79 


81 


83 


85 


86 


83 


69 


90 


91 


92 


93 


93 


94 £ 


Sequence 


25 


28 


30 


32 


35 


37 


40 


43 


45 


43 


51 


54 


5G 


59 


62 


64 


67 


69 


71 


73 


75 


77 


79 


80 


62 


63 


65 


86 


87 


88 


69 | 


Inferential 


24 


26 


29 


32 


34 


37 


40 


43 


47 


50 


S3 


56 


59 


62 


65 


68 


mm f% 

70 


73 


75 


77 


mm 

79 


8 1 


83 


84 


85 


87 


88 


89 


90 


91 


92 a 


Main ideas 


27 


29 


32 


35 


38 


41 


44 


48 


51 


54 


57 


60 


63 


66 


68 


71 


73 


76 


78 


80 


82 


83 


85 


86 


87 


89 


90 


91 


92 


92 


93 


Cause and effect 


25 


27 


30 


32 


35 


38 


41 


44 


47 


50 


54 


57 


60 


63 


65 


68 


7 1 


73 


75 


73 


80 


81 


83 


85 


85 


83 


89 


90 


91 


92 


S3 


Drawing conclusions 


22 


24 


27 


29 


32 


35 


38 


41 


44 


47 


51 


54 


57 


60 


63 


66 


68 


71 


73 


75 


78 


79 


81 


63 


85 


86 


67 


88 


69 


90 


91 


About characters 


25 


27 


30 


33 


37 


40 


44 


47 


51 


54 


57 


61 


64 


67 


70 


72 


75 


77 


79 


81 


83 


85 


86 


87 


68 


90 


91 


91 


92 


93 


94 


From details 


19 


21 


23 


25 


27 


29 


32 


34 


37 


40 


42 


45 


48 


51 


54 


57 


60 


62 


65 


68 


70 


72 


75 


77 


79 


80 


82 


84 


65 


86 


66 


From overall meaning 


21 


24 


26 


20 


31 


34 


37 


40 


43 


47 


50 


53 


56 


60 


63 


66 


63 


71 


74 


76 


78 


80 


62 


84 


66 


87 


** 


90 


91 


92 


92 


Study locatlonal 


33 


38 


42 


47 


52 


57 


61 


66 


70 


73 


77 


80 


02 


85 


07 


89 


90 


91 


92 


93 


94 


95 


96 


96 


97 


97 


97 


96 


98 


98 


98 


Alphabetizing * . 


35 


39 


43 


47 


51 


55 


59 


63 


66 


70 


73 


75 


78 


80 


82 


84 


86 


87 


89 


90 


91 


92 


93 


94 


94 


95 


96 


96 


97 


97 


S7 


Table of contents 


32 


37 


42 


47 


53 


58 


63 


68 


73 


77 


81 


84 


87 


89 


91 


93 


94 


95 


96 


97 


97 


98 


98 


99 


99 


99 


99 


99100100100 


TOTAL READING 


28 


30 


33 


3S 


3t 


42 


45 


4a 


51 


54 


57 


80 


83 


88 


88 


71 


73 


78 


78 


80 


82 


84 


86 


87 


88 


88 


80 


81 


82 


83 


84 



EXAMPLE 



ERLC 



Our schooi received a scaled score of 240 in the skill area of 
vocabulary What percent of all of the vocabulary questions on 
the test did our students answer correctly? 



ANSWER: 



Look across the row of scaled scores at the very top of the 
chart until you come to 240. Now follow down the column below 
240 until you come to the intersection of the vocabulary row. 
Here you will find the number 81 , which indicates that your stu- 
dents correctly answered 61 percent of the questions on the 
test related to vocabulary. 

NOTE: Scaled scores are shown at ten-point intervals. It may be necessary to interpolate to arrive at an accurate percent correct figure. 



Go 



Table 4 



Skill Am 



Conversion Between Percent Correct and Scaled Scores for 
Written Language Skill Areas 

Seated Score 

100 110 120 130 140 150 ISO 170 1M ISO 200 210 220 230 240 250 2t0 270 280 280 300 910 320 390 340 360 310 370 300 MO 400 



Word forms 
Prefixes 

Inflectional suffixes 

Derivational suffixes 

Irregular noun plurals 

Contractions 
Standard English usage 

Irregular verbs 

Pronouns / 

Subject-verb agreement 

Noun determiners 
Language choices 

Sensory words 

Specific words 
Sentence recognition 

Statements end questions 

Complete sentences 
Supplying verbs 
Supplying subjects 
Paragraphs 

Topic sentences 

Details and sequence 
Capitalization 

Persons 

Places 

Days and months 
Punctuation 

Periods and questions marks 

Commas 

Apostrophes 
Spelling 

Predictable words 

Words with suffixes 

Demons and homophones 



26 29 

28 31 

27 30 

25 20 
22 21 

29 32 

30 33 

31 35 
3<» 37 
24 27 

32 35 
24 27 

20 31 

21 23 

33 36 
31 31 

33 36 
31 35 

34 30 
20 31 
20 31 
20 31 
37 41 
40 44 

36 41 
34 30 

20 31 

31 34 

21 24 

32 35 

37 39 
40 43 

26 27 
30 40 



32 36 39 
35 30 42 

34 37 41 

32 35 39 
27 29 32 

35 39 43 
$7 40 43 
30 41 45 
41 44 40 
30 33 36 
30 42 45^ 

29 32 35 
34 37 40 

25 20 30 

39 43 46 
37 40 43 

40 43 47 

30 42 46 

41 45 40 

33 36 39 
33 36 39 

33 36 39 
45 50 55 
49 S3 SO 
45 SO 54 
42^47 51 

34 37 40 
30 41 45 

26 20 31 
30 41 44 

42 45 40 
47 SO S3 
29 31 32 

43 45 47 



43 47 
46 SO 

45 49 
43 47 
35 30 

46 SO 

47 51 
40 52 
51 55 
40 44 
49 52 



51 SS 
54 59 

53 57 

52 56 
41 45 

54 50 

54 57 

55 59 
SO 61 
47 51 

56 60 



59 62 
62 66 

61 65 

60 64 
40 51 

62 65 

61 64 

62 65 

63 66 
54 57 

63 66 



66 69 72 
70 73 76 
60 71 74 

67 71 74 
55 SO 61 
69 72 75 
66 69 72 
60 71 74 
60 70 72 
60 63 66 
7p 73 75 



75 77 79 
79 02 04 

76 70 00 
76 79 01 
64 66 69 
70 00 03 
74 76 70 
76 79 01 
73 75 76 

69 71 73 

70 00 02 



01 03 05 
06 00 90 

02 04 OS 

03 05 07 
72 74 76 
OS 07 CO 



07 00 09 
91 92 93 
07 00 09 
00 09 91 
70 00 02 
90 91 92 



90 91 
94 95 
90 91 

92 93 
03 OS 

93 94 



92 93 
96 96 
91 92 

93 94 
06 07 
95 96 



94 94 
97 97 
93 93 

95 95 
00 90 

96 97 



00 01 03 

03 04 06 
77 70 79 
75 77 79 

04 06 07 



04 05 06 
07 09 90 
00 01 02 
00 02 03 
09 90 91 



07 00 

91 92 
02 03 
04 OS 

92 93 



09 90 

93 94 
04 04 
06 07 

94 94 



90 91 

94 95 
OS 06 
08 09 

95 95 



95 96 

90 98 

94 94 

96 96 

91 91 
S7 97 

92 92 

95 96 
06 87 
90 90 

96 96 



30 41 
43 47 
33 35 

50 S3 
46 49 

51 54 

49 S3 

52 56 
42 45 
42 45 

42 46 
59 64 
63 60 
59 63 
56 60 

43 46 
40 52 

33 36 
40 51 

50 S3 
56 60 

34 36 
SO 52 



44 47 
50 54 
30 41 
57 61 
S3 56 

53 62 
57 61 

59 63 
40 51 
40 51 

49 52 

60 72 
72 77 
67 71 
65 69 

50 S3 
56 59 
39 42 

54 SO 
56 SO 
63 66 
30 40 
54 57 



SO S3 
57 60 

44 47 

64 67 

59 62 

65 60 
64 67 

66 69 
54 57 

54 57 

55 50 
76 79 
00 04 
75 70 
73 76 

56 59 
63 66 

45 40 
61 64 
61 63 

60 71 
42 44 
59 61 



56 59 62 
63 66 69 

50 S3 SS 

70 73 76 

65 60 71 

71 74 77 
70 73 76 

72 75 70 

60 63 66 
59 62 65 

61 64 67 

62 OS 07 
OG 09 91 
01 04 06 
79 02 05 

63 65 60 
69 72 75 

51 54 50 
67 70 73 

66 60 70 
74 76 70 
47 49 51 
63 65 67 



65 60 70 

72 74 76 
SO 6J 64 
70 01 03 

73 76 70 
79 02 04 
79 01 03 
00 02 04 

69 71 73 
67 70 72 

70 72 75 
09 91 92 
92 94 95 
00 90 91 
07 09 91 

71 74 76 
77 00 02 
61 63 66 
75 70 00 

72 74 76 
00 02 04 
S3 56 50 
69 71 73 



72 C5 77 
79 01 02 
66 69 71 



79 01 02 

04 06 07 
73 75 77 



04 OS 
00 09 
79 01 



07 00 

90 91 
03 04 



05 OS 60 
00 02 04 

06 07 09 

05 07 60 

06 00 09 

76 70 00 

74 76 70 

77 79 01 
93 94 95 
96 96 97 
93 94 95 
92 93 94 
70 00 02 

04 06 07 

69 71 74 
02 04 OS 

70 79 01 

05 07 00 
60 62 64 

75 76 70 



09 90 91 

66 07 00 
90 91 92 

90 91 92 

91 92 93 
01 03 05 
00 02 03 

03 04 06 

96 97 97 

97 90 90 
96 96 97 
95 96 96 

04 06 07 
09 90 91 
76 76 80 
07 68 89 
82 64 85 
89 90 91 

67 69 70 
79 00 02 




00 09 



TOTAL WRITTEN LANGUAGE 



34 36 3t 42 45 4a 51 54 57 SO t3 08 



71 73 71 71 M 12 13 IS 17 N N N II 92 t3 §4 84 tf 




NOTE ^Scaled scores are shown at ten-point intervals. It may be necessary to interpolate to arrive at an accurate percent correct figure. 
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Table 5 

Conversion Between Percent Correct and Scaled Scores for 
Mathematics Skill Areas 





























&catea score 
































SMI Area 


100 110 120 130 140 150 1*0 170 100 1*0 200 210 220 230 240 250 2f0 270 2*0 2t0 300 310 320 130 340 360 3*0 370 3*0 300 400 


Counting and place value 


36 


39 


42 


45 


419 


52 


56 


59 


62 


66 


69 


72 


74 


77 


79 


81 


83 


85 


87 


88 


90 


91 


92 


93 


94 


94 


95 


96 


96 


97 


97 


Skills 


m 


40 


43 


46 


50 


53 


56 


60 


63 


66 


69 


72 


75 


77 


00 


82 


84 


86 


87 


09 


90 


91 


92 


93 


94 


95 


95 


96 


96 


97 


97 


Applications 


34 


37 


40 


44 


47 


51 


54 


50 


61 


65 


60 


71 


74 


76 


79 


81 


83 


05 


86 


88 


89 


91 


92 


93 


93 94 


95 


95 


96 


96 


97 


Operations 


37 


39 


42 


44 


47 


49 


52 


55 


57 


60 


62 


65 


67 


69 


72 


74 


76 


78 


80 


81 


83 


84 


86 


8? 


88 


89 


90 


91 


92 


93 


93 


Basic facts 


53 


SS 


59 


62 


64 


67 


69 


72 


74 


76 


79 


01 


83 


84 


OS 


d? 


89 


90 


91 


92 


93 


94 


94 


95 


96 


96 


97 


97 


97 


98 


98 


Addition 


49 


52 


55 


53 


60 


63 


65 


60 


70 


73 


75 


77 


79 


81 


82 


04 


85 


07 


88 


89 


90 


91 


92 


93 


94 


94 


95 


95 


96 


96 


97 


Subtraction 


34 


37 


39 


41 


43 


46 


40 


51 


53 


56 


59 


61 


64 


66 


69 


71 


73 


75 


77 


79 


01 


83 


84 


83 


87 


88 


89 


90 


91 


92 


93 


Multiplication 


26 


20 


31 


33 


35 


30 


41 


43 


46 


49 


52 


54 


57 


60 


62 


65 


67 


70 


72 


74 


76 


70 


79 


81 


82 


84 


85 


86 


87 


88 


09 


Applications 


28 


30 


32 


35 


37 


40 


42 


45 


40 


51 


54 


56 


59 


62 


64 


67 


69 


71 


74 


76 


78 


79 


81 


83 


84 


86 


07 


88 


09 


90 


91 


Basic facts 


20 


31 


33 


36 


33 


41 


44 


47 


50 


53 


55 


50 


61 


64 


67 


69 


72 


74 


76 


78 


00 


82 


84 


85 


87 


88 


89 


90 


91 


92 


93 


Addition/subtraction 


3G 


39 


41 


44 


47 


50 


53 


56 


59 


62 


64 


67 


70 


72 


74 


77 


79 


80 


82 


84 


05 


87 


C3 


89 


90 


91 


92 


93 


94 


94 


95 


Multiplication 


16 


10 


20 


22 


24 


2S 


20 


30 


33 


35 


30 


40 


43 


46 


49 


52 


54 


57 


60 


62 


65 


67 


70 


72 


74 


76 


78 


80 


82 


83 


85 C 


Nature of number* and properties 


39 


41 


44 


46 


49 


52 


34 


57 


60 


63 


65 


60 


70 


73 


75 


77 


79 


81 


83 


84 


86 


87 


08 


89 


90 


91 


92 


93 


93 


94 


95 jj 


Properties and relationships 


36 


30 


41 


44 


47 


50 


53 


56 


59 


62 


65 


60 


70 


73 


75 


78 


CO 


82 


84 


85 


87 


08 


89 


90 


91 


92 


93 


94 


94 


95 


95 « 


Money and fractions 


40 


50 


52 


54 


57 


59 


61 


64 


66 


60 


71 


73 


75 


70 


00 


02 


63 


85 


87 


88 


89 


90 


91 


92 


93 


93 


94 


95 


95 


95 


96 I 


Applications 


33 


36 


30 


4 1 


44 


46 


49 


52 


55 


50 


60 


63 


65 


60 


70 


72 


74 


76 


78 


80 


82 


83 


C5 


06 


87 


88 






9 i 


<**> 




Geometry 


33 


36 


39 


42 


46 


49 


52 


55 


50 


61 


64 


67 


69 


72 


74 


76 


78 


8fT 


67 


83 


84 


85 


87 


88 


89 


90 


91 


91 


92 


93 




OK 1 IIS 


36 


39 


42 


45 


49 


52 


55 


50 


61 


64 


66 


69 


71 


73 


75 


77 


79 


81 


82 


83 


85 


86 


87 


08 


89 


90 


90 


91 


92 


92 


93 | 


Applications 


20 


31 


33 


37 


40 


43 


4* 


90 


53 


56 


59 


63 


65 


68 


71 


73 


76 


78 


80 


82 


83 


85 


€6 


00 


89 


90 


91 


92 


93 


93 


94 | 


Measurement 


32 


35 


30 


41 


43 


46 


50 


53 


56 


59 


62 


65 


67 


70 


72 


75 


77 


79 


81 


83 


85 


8G 


08 


09 


90 


91 


92 


93 


94 


94 


95 


Linear measures 


30 


33 


35 


30 


40 


43 


46 


49 


52 


55 


57 


60 


63 


66 


60 


71 


73 


76 


78 


80 


82 


83 


85 


87 


88 


89 


90 


91 


92 


93 


94 


Other measures 


37 


40 


43 


4S 


49 


52 


56 


59 


62 


65 


60 


70 


73 


76 


70 


00 


82 


C4 


06 


07 


89 


90 


91 


92 


93 


94 


94 


95 


96 


96 


97 


Applicatiqns 


20 


31 


34 


37 


40 


43 


46 


49 


52 


56 


59 


62 


65 


68 


70 


73 


75 


78 


00 


82 


03 


85 


86 


88 


89 


90 


91 


92 


93 


93 


94 


Patterns and graphs 


32 


34 


37 


41 


44 


47 


50 


54 


57 


60 


63 


66 


60 


71 


73 


76 


78 


00 


8 1 


83 


84 


06 


07 


08 


89 


90 


91 


92 


93 


93 


94 


Skills 


20 


30 


32 


34 


35 


39 


41 


44 


46 


49 


52 


54 


57 


59 


62 


64 


67 


69 


71 


73 


75 


77 


79 


80 


82 


83 


05 


86 


87 


88 


89 


Applications 


36 


39 


43 


47 


51 


55 


59 


63 


67 


71 


74 


77 


80 


83 


85 


87 


89 


90 


92 


93 


94 


95 


95 


96 


97 


97 


90 


90 


90 


98 


99 


Problem solving 


31 


33 


3G 


39 


42 


45 


40 


51 


54 


57 


60 


63 


66 


69 


71 


73 


76 


70 


80 


81 


83 


85 


86 


87 


88 


90 


91 


91 


92 


93 


94 


Analysis and models 


33 


35 


37 


40 


42 


45 


40 


50 


53 


56 


50 


61 


64 


66 


69 


71 


74 


76 


78 


80 


82 


83 


05 


8G 


00 


09 


90 


91 


92 


92 


93 


Applications 


31 


33 


36 


39 


42 


45 


40 


51 


54 


50 


61 


63 


66 


69 


71 


74 


76 


78 


80 


02 

i. 


83 


05 


86 


87 


09 


90 


91 


92 


92 


93 


94 


TOTAL MATHEMATICS 


34 


37 


40 


43 


40 


40 


51 


54 


57 


SO 


S3 


05 


to 


70 


73 


76 


77 


7* 


•1 


•3 


S4 


m 


•7 


si 


•t 


to 


•1 


§2 


§3 


04 


M 6 



ERIC 



NOTE: Scaled scores are shown at ten-point intervals. It may be necessary to interpolate to arrive at an accurate percent correct figure. 
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New Test Introduced in 1 982 

Last spring every public elementary school with a sixth grade 
participated in CAP'S completely revised Survey of Basic 
Skills. The former grade 6 Survey was in use for seven years, 
and during that time important shifty occurred in curriculum 
emphasis. The state curriculum frameworks for reading, written 
language, and mathematics were revised significantly during 
the past seven years. This updating process led to the develop- 
ment of a comprehensive new test thaf provides results in over 
100 skill areas. 

v . : J 



How the New Test Differs from the Former Test 

In reading, a much greater emphasis is placed on higher level 
comprehension and thinking skills. About two-thirds of the test 
deals with inferential, interpretive, and critical/applicative 
comprehension. A great deal of attention also is given to con- 
tent area reading. Comprehension and vocabulary results are 
reported in science, social studies, and literature. 

In written language, the new- test emphasizes writing process 
skills that deal with substantive choices and decisions in writ- 
ing. There is a new category of questions called "Judging Stu- 
dent Writing," in which students are asked to think about 
strengths and weaknesses in actual writing samples produced 
by children. 

i 

In mathematics, more emphasis is placed on problem solving 
and applications. A variety of problem-solving skills such as 
problem formulation, analysis and strategy, interpretation and 
solution are assessed. Most of the reporting categories have a 
skills component and an applications component. 
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Scaled Scores 

As with the introduction of the new third grade test in 1980, the 
new grade 6 Survey results are reported in scaled scores. All 
scores for this year and the two previous years have been con- 
verted to scaled scores. Scaled scores have three noteworthy 
advantages. They permit comparisons from year to year, among 
content areas, and across grade levels. 



5 THE REPORT 



How the Survey Report is Organized 

This report begins with an overview of school and district 
achievement and progresses to more detailed information 
related to performance in specific skill areas and scores for 
different groups of students. The report also includes interpre- 
tive materials. 

Part I — Content Area Summary 

This section includes the following information: school and 
district scaled scores for 1982 and two previous years, com- 
parison score bands for schools, and districts, a summary of 
background factors, and pupil score distributions. (A statewide 
view of achievement is provided in the publication entitled Stu- 
dent Achievement in California Schools — Annual Report, 
1981-82 which is sent to every school district in the fall.) 

-Part n — Program Diagnostic Displays 

The program diagnostic displays provide information about 
performance in the skill areas that are tested in reading, written 
language, and mathematics. * . 

Part m — Student Subgroup Results 

Subgroup results provide scores for different groups of stu- 
dents according to sex, mobility, socioeconomic status, English 
language fluency, and specially funded programs. 

Part 1X — Using Survey Results 

This section suggests a procedure for using CAP results. 
Included are content area descriptions that provide an over- 
view of the skills tested in the new Survey. Detailed descrip- 
tions of the skills assessed can be found in a companion docu- 
ment, Survey of Basic Skills: Grade 6, Rationale and Content. A 
copy of this document was sent to each school in the spring of 
1982. 

PartX — Interpretive Supplement and Conversion Tables 

This part of the Survey report provides additional information 
and guidelines for interpretation of Part I results. Also included 
are tables for comparing school and district achievement to 
statewide results and for, the conversion of scaled scores to 
percent correct figures. 
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Part I - CONTENT AREA SUMMARY 



School JOHN M. GOMES ELEMENTARY 

District FREMONT UNIFIED 
County ALAMEDA < 



Students Tested 1 25 NES 



Total 



125 



1 



Scaled scores allow you to 
compare scores from year-to- 
year 

For example, your scaled score 
for Reading is higher than the 
previous year's score of 293. 



Scaled scores also allow you 
to compare scores between 
content areas 

For example, your Reading score 
of 308 is higher than your 
score of 304 for Written 
Language. 



The bands indicate typical perfor- 
mance of schools or districts which, 
statistically, are like yours. 

For example, in Reading, the scores 
for schools like yours range from 
278 to 307. 



You can compare your school scores 
to district scores. 

For example, your school's score of 308 
for Reading is higher than the district 
score. 



A. SCHOOL SCORES 



Content 
Areas 



Years 



Scaled 
Scores 



Comparison 
Score Bands 





1979-80 


287 


273-300 


Reading 


1980-81 


293 


274-305 




1981 -82 


308 


278-307 


Written 


. 1979-80 


292 


266-294 




1980-81 


287 


270-298 


1981 82 


304 


276-298 




1979-80 


298 


265-297 


Mcithematir s 


1980-81 


310 


266-298 




, 1981-82 


317 


280-306 




B. DISTRICT SCORES 



Written 
I anqij.'jq*: 



EEJC— h- 



Years 


Scaled 
Scores 


Comparison 
Score Bands 


1979-80 


267 


256-271 < 


1 980-81 


273 


264-281 


1 981 8? 


268 


268-2-86 


1979-80 


260 


253-271 


1 980-81 


260 


263-278 


1981 82 


278 


269-28 1 


19/9-80 


259 


252-270 


1980-81 


258 


258-281 


1981-82 


268 


272-284 
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C . BACKGROUND FACTOR SUMMARY 



Three background factors were used to calculate the 
comparison score bands They are described in detail in 
Parts, and tables for comparing your background factors 
to those of other schools and districts can ateo be found in 
Part 2 of the report 

Interpretive Examples 

You can observe changes over the years in background 
factor values 

Your school's socioeconomic index of 2 75 is higher than the 
previous year s index of 2.66 



School and district values can be compared to the values 
of other schools and districts (see the school/district 
norms tables in Part V) 

According to the school norms table, your school's socioeconomic 
index of 2 75 is higher than 94 percent of the schools in the state 



D. STUDENT SCORE DISTRIBUTIONS 



Years 

School * * m 



District • if 4 H ■ 

ERjfc 



1. 



1 1 8? 



Socioeconomic 
Index 



2 75 
2 66 
2 75 

2 27 
2 38 
2 38 



Percent 
AFDC 



0 3 

1 1 
1 2 

4 4 

5 4 

5.9 



Percent 
LES NES 



3 5 

1 0 
3 2 

2 9 
2.4 

3 2 



The statewide distribution of student scores is divided 
into four equal groups by the state quartiles (Q t , Q^, Q 3 ). 
Each quaftile marks off, respectively, the lowest quarter of 
scores, the ne*t highest quarter, and so on. The percen- 
tages of your students scoring in each of these four 
statewide groups are presented for each content area. (No 
student score distributions are reported for schools or 
districts testing fewer than 15 studehts.) 



Interpretive Example 

You can observe changes that occur in proportions of stu- 
dents in any quarter: 

In Reading. 44 percent of your students scored in the highest 
quarter of the state's distribution. This proportion is higher than 
the proportion that scored in this quarter in the previous year. 



Content Areas 



Reading 



Written 
Language 



Mathematics 



Percentage of Students in Each Quarter 
of the State Student Distribution 















Below 


Between 


Between 


Above 


Years 


Qi 


Q 1 and Q 2 


Q 2 andQ 3 




1 979 80 


12% 


2 3% 


30% 


35% 


1 980^81 


1 1% 


26% 


25% 


38% 


1981 82 


7% 


20% 


29% 


44% 


1979-80 


10% 


2 1% 


3 1% 


38% 


1 980-81 


12% 


2 1% 


3 3% 


34% 


1981-82 


8% 


17% 


3 1% 


44% 


1979-80 


10% 


19% 


2 7% 


44% 


1980-81 


6% 


17% 


287. 


49% 


1981-82 


7% 


15% 


30% 


48% 
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Part n - PROGRAM DIAGNOSTIC DISPLAYS 



Part I of this report is primarily concerned with overall results and 
comparisons over time and among- content areas. The Program 
Diagnostic Displays on the following pages show performance on 
the specific skills within reading, written language, and mathemat- 
ics This information can be helpful in making judgments about 
program Strengths and weaknesses and planning improvements. 
The diagram below will help you interpret the displays. 



The Program Diagnostic Displays, when studied along with the 
resource documents indicated in the analysis process in Part G?, 
may assist school personnel in linking results to instruction. Chief 
among the recommended resources are Survey of Basic Skills: 
Grade 6, Rationale and Content, state frameworks, and the cur- 
riculum handbooks such as Planning an Effective Writing Program. 



1 Total Score 

Your total score for reading is printed in the 
box at the top of the display and shown 
graphically as a bold vertical line 




2. Interpretive Examples 

These statements are generated by a com- 
puter and tailored to your school results 



3. Skill Areas 

The skill areas for reading are listed here 
Major skill areas are described in Part IV and 
illustrated in detail in Survey of Baste Skills 
Grade 6 Rationale and Content 



4 Skill Area Score 

Your scaled score for each skill area is 
shown here 
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Survey of &9ttc Skill* Qrmd* 6 - 1082 

PftOOftAM DIAGNOSTIC DISPLAY 




5. Standard Error 

The standard error tells how many score 
points you should "allow" for uncontrolled 
variations in the testing situation. It is a 
statistic, which when added to and 
subtracted from your scaled score, gives a 
range Which can reasonably be expected to 
contain your "true" score 
V . 



Skill Area Bars 

Each skill area score, plus and. minus the 
standard error, is displayed graphically as a 
shaded bar When the bar is entirely to the 
right of the total score (the vertical line), that 
skill area Is identified as/a relative strength. 
When the bar is entirely ti^the left of the total 
score, it is identified as a relative weakness. 
If the bar overlaps the total reading score, it 
is neither a relative strength nor a weakness 

^ - . 



Relative Strengths and Waaknaasas 

Relative strengths and weaknesses are 
identified here (RC-^N^elative Strength. 
RW - Relative Weakness) 
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READING 



The total reading score which was shown on page 1 reflects student 
achievement on a wide range of skills Scores for the skill areas are shown 
here numerically and graphically to help educators identify possible ways 
to improve their reading programs This display highlights relative strengths 
and weaknesses within a school It does not show any comparisons toother 
schools For a complete explanation of the Program Diagnostic Display, see 
page 3 

The program diagnostic display for reading reflects two central concerns 
expressed in the Reading Framework for California Public Schools by pro- 
viding an analysis of t) student performance on a broad range of com- 
prehension and higher-level thinking skills, and 2) student reading 
achievement in the content areas of literature, science, and social studies 



Inttrprttivt Example 

Your total Reading score of 308 is expressed below as a bold vertical line, 
and each skill area score is displayed as a shaded bar. Your score in 
Vocabulary is identified as neither a relative strength nor a weakness 
because the shaded bar overlaps the vertical line. 

Under Reading in the Content Areas, your school's score for Comprehension 
of Literature is neither a relative strength nor a weakness because the shaded 
bar overlaps the vertical line. 

See Part IV for an illustrative description of the Reading skill areas tested 



READING \ 
SKILL AREAS 



Vocabulary 

F'refures Mjffut»»s anrj 'oofs 
WortJ meanings 

Comprehension 

I ifprai 
Details 

F rom f \ smgle sentence 
From two or three sentences 
Pronoun references 
Seguerw e 

I nfurentiai 
Mam ideas 
Cause anrl effect 
F ollowing organization 
Putting information together 
Predicting outcomes 
"Comparisons and contrasts 
Conclusions from details 
Conclusions from overall moaning 



Sc«l«d 
Score 
•nd 
Standard 

Error 



305 *16 



Your total Reading score of 308 is represented by the bold vertical line^ 



100 



150 



200 



250 



300 



350 



400 



301 
314 
289 



130 
♦20 
t28 



304 til 



305 
3 10 
32 1 
301 
3 15 
285 



♦ 19 

♦39 j 
♦32 ] 

♦ 34 . 
♦30 ; 



prefixes. Isuwix 
mxm comfit 

LtrtMt 
off tins 

PRONOUMlPKffPKNCffS 

ssouffNer 1 



299 113 1 
320 ^135 j 
24 1 *i24 



mm u 
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334 
307 
288 
3 18 
270 
315 



♦3 1 
♦29 
♦27 
♦31 
♦26 
♦34 



cause * ttnt 

putting tmn . to 

COMPAW « CONTttA 

tomi. off t aus I 



Relative 
ttrenfth/ 
W««kn«tt 



RW r 



7 1 



RW 



Comprehension, continued 

Interpretive 
Analyzing character 
identifying setting 
Summarizing plot 
Understanding dialogue 
Sensing mood 
Figurative language 

Critical/applicative 
Author and author's attitude 
Author's purpose 
Separating fact from opinion 
Applications to a different context 



Study -Locations I Skills 

Reference materials & parts of a book 
Maps, graphs. & charts 



READING IN THE 
CONTENT AREAS 



Word Meanings 

In reading and literature 

In science 

In social studies 



Comprehension of Lltsraturs Passages 

Literal 
Inferential 
Interpretive 
Critical/applicative 

Comprehension of Science Passages 

Literal 

Inferential 

Critical/applicative 



Comprehension of Social Studies Passages 

Literal 

Inferential " 

Interpretive 

Critical/applicative 



300 ± 17 
305 ±30 
283 +33 
314 ±37 
262 ±28 
355 ±4 1 
275 ±32 

319 ±18 
366 ±43 

301 ±27 
334 ±31 
288 ±30 



322 ±29 

350 ±48 

295 ±30 



312 +9 



314 ±20 

278 ±29 
300 ±33 
362 ±40 



309 ±16 

320 ±34 
312 ±25 
307 ±18 
294 ±33 



313 +18 

267 ±25 
330 ±19 
307 ±23 



313 ±17 

332 ±10 
278 ±10 
299 ±32 
357 ±31 



tmrnm 



IXTI1 tlTOR 

mm mm* 
mm wtt t 

wmwBffixm mat i 



soe: 
twwmmtn 
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77 



100 



m 



mm 



RW 
RS 
RW 



RS 



mimx 



RW 
RS 



tCf net P 

tmxmmn 

arctic; iKimw 



RW 

RS 



•■"UTIMt*"""." 



RW 
RS 
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WRITTEN LANGUAGE 



The total written language score which was shown on page 1 reflects stu- 
dent achievement on a wide range of skills. Scores for the skill areas are 
shown here numerically and graphically to help educators identify possible 
ways to improve their written language programs. This display highlights 
relative strengths and weakne$ses within a school It does not show any 
comparisons to other schools. For a complete explanation of the Program 
Diagnostic Display, ^ee page 3 

The program diagnostic display for written language reflects two areas of 
concern expressed tn the English Language Framework by providing an 
analysis of 1) writing process skills which deal primarily with matters of 
judgment in writmg.'and 2) supporting skills dealing primarily with matters 
of correctness in the conventions of writing 



scort of 304 It •xprttstd below as a bold 
vertical line, and each skill area score is displayed as a shaded bar. Your 
score in Sentence Recognition is identified as neither a relative strength nor 
a weakness because the shaded bar overlaps the vertical line. 

See Part IV for an illustrative description of the Written Language skill 
areas tested 



T' 



WRITTEN LANGUAGE 
SKILL AREAS 



Seated 
Score 
and 
Standard 

Error 

4- 



Writing Process Skills 


312 


♦ 10 


Judging Student Writing 


295 


♦29 


Paragraphs 


: 298 


♦20 


Topic sentences 


j 2<*5 


♦ .10 


Detads and sequence 


32 1 


♦45 


Outlines for organization 


32 1 


♦18 


Consistency of verbs & pronouns 


1 or^ 

1 


♦ 1? 


Sentence Combining 


i 

; 33 1 


♦ 19 



Your total WrTtTerrLanquage score ofTuTTs represented ^by the bolrTTertlcii line. 



100 



150 



200 



250 



300 



W1 IITINQ 



JUDGING S' UOCNT 



TOPIC MH 



350 



400 




verbs * pnomxtm 



SCffllNCf G 



Simple sentences with modifications 
"impound sentences & sentenc e parts 

CDir irT1 ^ e,( sentences 
ll\lv> nj unctions 



209 

36 7 
71? 



♦30 
•37 
M 1 
♦ 3 7 



stwit st?i rrt wets 

C0*PUX SINTCNCEf 
CONJUNCT tONi 



RW 



RS 
RS 



Sentence Recognition 

Supplying subjects 

Supplying verbs 

Forming complete sentences 



Language Choices 

Sensory words 

Specific words and sentences 4 
Achieving tone through word choices 



304 ±20 

277 ±36 
276 ±31 
354 ±34 



321 ±25 

338 ±52 
331 ±36 
293 ±36 



•.v. I v.- 



RS 



Sensory woro$ 

mm 1 



Supporting Skills 



Standard English Usage 

Irregular verbs 
Pronouns 

Subject-verb agreement 
Noun determiners 
Double negatives 



Word Forms 

Suffixes 

Irregular noun plurals 
Contractions 



Spelling 

Predictable words 
Words with suffixes 
Demons 
Homophones 



Capitalization and Punctuation 

Capitalization 
Punctuation 



•ERIC 

j J m i a min in g 



294 ±11 



279 ±15 

279 ±31 
307 ±34 
277 ±32 
275 ±39 
257 ±27 



288 ±20 

284 ±38 

313 ±33 

271 ±33 



304 ±18 

327 ±36 
310 ±35 
291 ±37 
276 ±35 



312 ±26 

329 ±38 
295 ±33 



SUPPOI i 



mmm 

^mmmmmm 



RW 



RW 



WOttB FORM! \ 



xmm mom pium 



••■■ : .: x - : - : SeMBNsJv' ' : 



RW 



CApr 




Attmrto 

CAPtmrnttdw 

TOW 
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MATHEMATICS 



The total mathematics score, as shown on page 1 r reflects student 
achievement on a wide range of skills. Scores for the skill areas are shown 
here numerically and graphically to help educators identify possible ways 
to improve their mathematics programs. This display highlights relative 
strengths and weaknesses within a school. It does not show any com- 
parisons to other schools. For a complete explanation of the Program Diag- 
nostic Display, see page 3 

The questions on the Survey and the reporting of scores reflect a central 
concern of the Mathematics Framework that Problem Solving/Applications 
serve as an umbrella for all mathematics strands. As shown below, there 
are nine primary skill areas, most of which are broken down into skills and 
applications components. The scoVe in "Solution of problems" under Prob- 
lem Solving is an aggregation of scores for all application categories as 
well as the category entitled, 'Tables, Graphs, and^ntegrated Applica- 
tions ■■ * 



Interpretive Example 

Your total Mathematics score of 3 1 7 is expressed below as a bold vertical 
line, and each skill area score is displayed as a shaded bar. Your score in 
Counting and Place Value is identified as a relative strength (RS) because * 
the shaded bar appears entirely to the right of the vertical line. 

See Part IV for an illustrative description of the Mathematics skill areas 
tested. 



MATHEMATICS 
SKILL AREAS 



Counting, Numeration, and Place Value 

Skills 

Counting and numeration 
Place value 
App-cations 

* 

Nature of Numbers and Properties 

Skills 

Ordering and properties 
Classification of numbers 

Applications 

Operations 

Skills 

Addition subtraction, whole numbers 
Multiplication of whole numbers 
Division of whole numbers 
A ddit»on/subtraction of decimals 



Scaled 
Score 
and 
Standard 

Error 



Your total Mathematics score of 317 is represented by the bold vertical line. 



100 



150 



200 



250 



300 



350 



400 



ERLC 



operations , ■ on fractions 
ercents. equivalent fractions/decimals 

j \ t ip 1 i ca t ton/d i v i s 1 on of decimals 



) 



357 +21 

367 +28 

331 *-?7 
4?1 +56 

339 +31 

311 +18 

314 +20 
32 1 +33 

308 +26 

303 +28 

313 +10 

305 +12 

219 +25 

332 *43 
347 +40 

309 +25 

315 +23 
300 +30 
317 +26 



COUNTING, N 

COUNTING & NUME 

PlAtt vAtur 

PPLfCAf fON$ 



natow: or 



ADD A 5UBT > W 



mwfituq $ wop** 

CLA$$t FtCAttON 
AmiCATtONS ^ 



0PC( I AT 

$K f L L S | 

MULT, JWMOtfi NUM&eflS 

timt)t WHOLf NUMftfcttS 
ADO & $U if, M 
g OPSft'AT 0M$ 0 



Relative 
Strength/ 
Weekneee 



RS 

RS 

RS 



RW 
RW 
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Applications 
One step, whole numbers 
One step, rational numbers 
Two or more steps 



Expressions and Coordinate Graphs 

Skills 

Expressions and equations 
Graphs and function tables 

Applications 



Geometry 

Skills 

Shapes and terminology 
Relationships 
Applications 



Measurement 

Skills 
Metric units 
U S customary units 
Perimeter, area, and volume 

Applications 



Probability and Statistics 

Probability 
Statistics 



Tables, Graphs, and Integrated Applications 

Tables and graphs 
Integrated applications 



Problem Solving 

Formulation 
Analysis and strategy 
Interpretation 
Solution of problems 



329 +17 
288 +31 
364 +28 
316 + 28 



311 ±18 

309 ±2 1 

315 +30 
300 ±30 

316 ±33 



349 ±21 

356 ±27 
317 ±34 
394 ±4 1 

339 ±32 



303 ±15 

292 ±17 

3 1 1 ±26 

300 +37 

255 +27 

332 +27 



301 ±21 

310 +28 
292 +30 



301 ±20 

303 ±30 
298 +28 



321 Ml 



3 14 

325 
286 
324 



+ 31 
+ 28 
±32 
± 1 1 



U$TtP 0ATTONAI 

2 oft Mofie step* 



o 1 85 
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100 



JOHN'M. 



110 




SfcttUSf 

MEtftie ONtr$ 

U>S. CUSTdMAftf ON!? 
P£fitMF.Ygft»' APE 
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Part HI-SUBGROUP RESULTS 



School JOHN M. GOMES ELEMENTARY 
District r Rf w n\n uimu if n 
County ai ami da 



f 



r 



Subgroup results allow you to'observe the performance of different groups 
of students in the school, district, and stqte The results are based upon the 
information provided by^teachers and students in response to questions in 
the Pupil Information Section of each test booklet. The scaled score is not 



3tTc 



provided for a category if there are fewer than 5 students in the category. 
Statewide*scores are provided in each table so that subgroup scores may 
readily be compared to the scores of all students. 



Table A. BOYS AND GIRLS 



T his tabi* 1 fJ-sfjM/s t h f.' scores of students by sex Students indicated this 
"fr ir"Mt'C)f' or ther tf»st booklets 



SCHOOL 



Sex 

All Students 

B' .' ✓ s 



Students 

No- 



Scaled Score 

Read Writ Math 



Interpretive Example 












In your «irhool. 


bovs °>rof pd 


31? in Reading and qirl<; scored 3 10 


AI the 




MalP IpvpI. boy 


«■ cored ?40 


in Heading 


and girls scored ?f>6 








DISTRICT 


\ 




STATE 


Students 


Scaled Score 
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Table B. MOBILITY 
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. Interpretive Example - 

Students who first enrolled m your school al V indpr gar ten scored 32ft in 
FJeadinq. and lho"e who first pnrollpd al qrade 6 scored 



Grade First Enrolled 



All Students 



Students 

No 



SCHOOL 

Scaled Score 

Read Writ Math 



DISTRICT 



At, 
1 A 



:RLC 



1 1 
I 



i- 1 R 



< n, 
i t < 

*?" 1 

I.' 1 

;'i 1 



i: 1 r 

! I R 

:>h 1 
i?'f 

P R 
I 1 1 



Students 

No 



1 ri 

1 'f< ) 

1 in 



Scaled Score 

Read Writ Math 



12 / 
1 i/ 



? ' 4 
',H>t, 
7 1 

? ;? 



;r 
?'i t 



-2 n ' 
; 72 

?4R 



STATE 



Students 



Scaled Score 

Read VVrit Math 



k 7, 
h 1 

R / 

1 ?7 

1 1 /. 



? f >4 

1 

? r >4 
?4fl 



?0 1 
?r,4 

?48 



? r ?R 
2G4 

?r,,3 
?G0 

?r>4 

2 r i I 



^0 



J£. Survey of Basic Skills: Grade 6 - 1 982 
CIO 

lia I Ai 



California I Assessment 
Program 



SUBGROUP RESULTS, Continued 




1 61176 6066468 



PAGE 



11 



HN M. GOMES ELEMENTARY 

FRFMONT UNiriEO 
ALAMEDA 



Table C. SOCIOECONOMIC STATUS 



This table displays scores of students according to parent occupational 
■ .ategones Teachers marked the category which corresponded to the 
o< r upation of the student s father mother, or guardian 0 



Occupational Category 



All Students 



Professional 

nil professional 
Sk died Semiskilled 
U nsKnted 
link nown 



Students 

NO 



Interpretive Example 

At your school, 1*3 percent of the students have parents or guardians who are 
employed in skilled or semiskilled occupations In your district, the percent 
of students m this rategory is 4?. 
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Table D> ENGLISH LANGUAGE FLUENCY 



This table displays scores for students in terms of English Language 
fluent y Teachers indicated this information on each test booklet Data pre- 
sented here tUy not include non-Englis-n speaking <NES) students However, 
the number of NES students is shown for your information 
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Interpretive Example 

At your srhool, Fnqlish only" students scored 3 1 0 in Reading, and at the 
diMrirt t/wpl, students in this category scored 269 
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Tabto E. SPECIALLY FUNDED PROGRAMS 



School JOHN M. GOMES ELEMENTARY 

District FREMONT UNIFIFD 
County AL AMEDA 



This table displays the numt&prs. percents, and scores of students accord- 
ing to their participation in specially funded programs as coded by 
teachers Some students have been served by more than one program, 
therefore, the v sum of the students in individual programs may exceed the 
number of program participants 



Interpretive Example 



SCHOOL 



Program Participation 



Students 

No 



Scaled Score 

Read Writ Math 



DISTRICT 



Students 

No 



Scaled Score 

Read Writ Math 



STATE 



Students Scaled Score 

% Read Writ Math 



All Students 


i ir, 


1 < u » ' 






1 t / 


1883 


1 ooy. 


76R 


276 


268 


100% 


254 


257 


258 


Program Partir ipants 
'Students may bt* served 
by more than one program) 




1 ? ' 


> ?n 






4C,n 


? r >:' 


?R1 


788 


283 




220 


226 


231 


t St A r.tle I 












i in 


G i 


rn 


735 


226 


20% 


191 


203 


202 


State Compensatory 
Education - EIA 












1 










8% 


187 


199 


200 


FSE'A Title VM 












7n 


r.:. 




2 38 


222 


1% 


189 


200 


2 12 


State Bilingual £ IA 




.1 " 






? 71 


r,n 


4* 




251 


236 


4% 


175 


187 


201 


MiHer-Unruh Heading 












iri 


1 


117 


2 1 1 


210 


1% 


200 


2 13 


2 12 


Migrant Education 












1 


ox 








1% 


182 


194 


200 


Gifted and T aiented 


■1 -1 


l r ' 




IP 1 


4 Of) 


7 ir, 


1 r/ 




367 


367 


7% 


38 7 


357 


373 


Special Education 
Resource Specialist 


1 


n ' 








6R 


4%. 


114 


205 


197 


4% 


170 


185 


180 


Special L r\ i< ahnn 
DIS 












n 




7 1 7 


207 


220 


1% 


198 


207 


208 


Non Program Participants 






794 


7* 7 


79 r i 


1260 


67% 


767 


276 


263 


59% 


274 


270 


272 


Non Response 

. . . - - - i 


f\ 1 


o/ 








154 


B% 


? c )3 


276 


258 


6% 


265 


262 


263 



Survey of Basic Skills: Grade 6 



FULL REPORT: 

Part I Content Area Summary 

Program Diagnostic Displays 
Student Subgroup Results 

Using Survey Results 



Part D 
Part III 

Part m 

Part2 



Interpretive Supplement and 
Conversion Tables 





"nialAs 



California I Assessment 
Program 

ERJC ' ^ 



1982 partis: 

using survey results 

r ~ — ~~ L — — - — - - - — — - — — — — x 

CONTENTS 

Linking Results to Instruction, 14 

Step 1 : Content Area Analysis 15 

Step 2 Skill Area Analysis 16 

Step 3: Developing a Plan of Action 18 

Older Forms 19 

Content Area Descriptions ^ 21 

Reading 21 

^Vritten Language f. 22 

Mathematics v 23 

L _ | . _ — J 



0 



94 



Linking Results to Instruction 

One fundamental purpose underlying the development of the Survey of 
Basic Skills: Grade 6 was 1hat the information yielded from assessment 
results be as helpful as possible to school personnel, in evaluating and 
improving their school programs. This section of the report has been pre- 
pared with that purpose in mind. 




-There are many reasons tfhy instructional leaders use CAP results to 
improve school programs. jAmong the most important are the following: 

• The skills tested on CAP tests are central to the curriculum and text- 
books u$ed in California public schools. The state curriculum Frame- 
works serve as a common basis for developing local curriculum, select- 
ing state adopted textbooks, and defining the skills tested by CAP. 

• Both the third- and sixth-grade tests reflect an emphasis on thinking 
skills such as reading comprehension, writing process skills, and prob- 
lem solving in mathematics, as suggested in the respective state cur- 
riculum Frameworks. 

• The scaled score allows meaningful comparisons to be made over time 
between content areas, across grade levels* and among subgroups of 
students within a school. 

• Results aregiven on a great number of well-defined skills, which greatly 
facilitates identification of areas of need. 

The following material has been prepared for use at several different 
levels. C la ••room Uachtn may want to use parts of this process to help 
build priorities into their instructional programs for the future. Principals 
may find this material useful in helping their faculties arrive at a consensus 
of where improvements are needed. District curriculum specialists may 
elect to do an extensive study of skill areas tested by CAP and their rela- 
tionship to the district's curriculum, instructional materials, and staff 
development. * > 
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The general strategy for translating CAP results into action involves three 
steps: 

Step 1 : Content Area Analysis t 

This step is designed to give an overall picture of your school 0 
results Jor both third and sixth grades over a three-year period. 
This information may form the basis for the further exploration 
into the Skill Area Analysis described In Step 2. 

Step 2: Skill firea Analysis 

This step provides a detailed analysis of the skill areas assessed. 
An example of how the process can be accomplished Is dls- 
played. Lists of suggested factors, issues, and questions to be 
considered in reference to each skill are given. The purpose of 
this process Is to help identify areas that may need additional 
attention, and then to verify these observations with Information 
from other sources. Questions that deal witb curriculum and 
instruction may suggest some possible changes In your program. 
Major skill area descriptions can be found on pages 21, 22, an$ 
23. 

Step 3: Developing a Plan of Action 

The great diversity of programs, methods, and materials In Califor- 
nia schools does not allow simple solutions that may be written on 
a standard form. The skills tested by CAP are important skills, but 
they should never be thought of as the program for a school. When 
changes need to be made, they must be made In the context of the 
entire program. A discussion of some of the importsnt conslders- 
tlons for a "plan of action 1 ' and a list of useful publications con- 
clude this section of the school report. 
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Step 1 : Content Area Analysis 

The completion of the graph and tables on this page will help you analyze (1 ) scaled score trends for grades 3 and 6 and (2) your 
school's relationship to its comparison score band. Data for completing the graph and tables will be found on page 1 of the 
grades 3 and 6 school reports. 
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Do these tables and graphs point to a special need at a grade level or 
in a content area in your school? 



Grade 
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1961 
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3 


well-above 
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above 
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below 
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Mathematics 
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Step 2: Skill Area Analysis 



The purpose of Step 2 Is to identify specific skills in need of attention. 
The process involves the association of each skill tested with a list of sug- 
gested factors, questions, and issues which are relevant to most instruc- 
tional programs. Initially, areas of possible concern are identified by CAP 
data. This is* followed by the verification of this information from other 
sources. Curriculum and instructional issues are considered before the 
development of a plan of action. 

The lists of skills may be taken from the program diagnostic displays In 
this report or they may be ordered from CAP on forms designed for this 
analysis. There are two types of forms. The "Short Form" lists 32 major 
skills tested on the Grade 6 Survey and is intended for a brief analysis of 
CAP results. The "Long Form" has a complete listing of all 140 reporting 
categories. 

The lists below suggest factors, questions and issues that may be useful 
in this analysis process. Thtfy are not intended to be complete listings of all 
possible considerations; you are encouraged to create your own. 

CAP Information 

• Scaled Score 

The scaled score for each skill area will be found on the program diag- 
nostic displays. 

• Relative Strength (R8) and Relative Weakness (RW) 

Relative strengths and relative weaknesses may be found on the pro- 
gram diagnostic displays. 

• Thlrd-Grade/8lxth-Grade Link ' 

This information is preprinted on CAP'S prepared forms to show the skill 
areas that are tested at both grades 3 and 6. (For further detail, you may 
refer to the Rationale and Content documents.) 

Other Sources of Information 

• Commercial Test Results 

Results of commercially-prepared tests 

e Proficiency Test Results 

Results of locally-developed proficiency tests 

e Teacher-made Test Results 

Comparisons teachers may wish to make between their own testa and 
CAP cpsults 

• Teacher Judgments * 

Areas that teachers feel need further attention baaed upon all the evi- 
dence and upon their Judgment of how it applies to their particular situa- 
1 tion 

SjLv Another possibility would be to have teachers indicate where they feel 
JL atrengtha and weaknesses exlat before aeeing current teat results. 



• Curriculum Specialist Judgments' • 

Areas that curriculum specialists or resource teachers feel need further 
attention on a schoolwide or district basis 

e School Review Results 

Results from recent school reviews that lend themselves to this kind of 
outline ■ • ■ ■ « ■ $ 

* 

• State Curriculum Handbooks * 

Old the results of the review processes recommended in the Handbook* 
indlcste special needsjfpi this skill? 



Curriculum and Instruction 

• Inclusion In District Curriculum Guide 

Haa this skill been included in your district curriculum guide? 

• Degree of Emphasis 

To what degree is this skill area emphaaized in your program? (Q-Qreat, 
S-Some, L-Little) 

• Application 

Are opportunities provided for students to apply this skill on a regular 
baaia in a variety of contexts? 

• Practice 

Do students have an opportunity to practice skills learned in earlier 
grades? 

• Level of Mastery 

What level of mastery do you expect from students at thia grade? (M- 
Mastery, D-Developmental, E-Explorstory) 

• Dependent or Independent Skill 

Is this skill one that dependa on continuoua development and uaed on a 
daily basis, or la thia akill one that Is relatively independent? (D-Depen- 
dent, l-lndependent) 

• Time on Taak 

la enough time spent on instruction In this skill? 

• Inclusion In Instructional Materials 

Is this skill adequately covered In your Instructional materiala? 

e Sequence and Articulation 

Has the sequence of your instructional materials been followed to get to 
the higher-level skills? 

• Teaching Methods 

Should s change In teaching methods for this skill be considered? 

• Staff Development 

Is there a need for additional staff development In this area? 



\ 



School- 
Date 



Illustrative Example 

The CAP analysis process is illus- 
trated here using the Mathematics sec- 
tion of the "Short Form" for grade 6. 
This form is intended to be flexible. 
Use only the factors, questions, or 
Issues listed above that jre important 
to you, or make up your own if some of 
theseado not apply. It Is not intended 
that every blank space be filled on the 
form. Concentrate on those skills that 
have consistent patterns and are 
verifiable. It will be necessary to define 
the meaning of any special symbols or 
numbers you use in this table. 



SAMPLE 

CAP Skill Area Analysis, Qrade 6 - Short Form 



Mathematics 

Counting Numeration and Placo 
Value 

Naturo of Numbors and Proportion 
, Oporalions 

Cxprossions Equal 4 Coord Graphs 
Goomolry 
Measurement 
Probability and Statistics 
Tablet Graphs and Intog App 
Problom Solving 




The following analysis forms are available from CAP: 

"CAP Skill Area Analysis, Grade 6, Short Form" includes the 32 major skill 
areas tested: 1 2 in Reading. 1 1 in Written Language and 9 in Mathematics. 



Please use the or^er blank on page 1 9. 
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"CAP Skill Area Analysis, Qrade 6, Long Form" Includes all 140 reporting- 
categories: 52 in Reading, 39 in Written Language and 49 in Mathematics. 
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Step 3: Developing a Plan of Action 
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It is beyond the scope of this report to make specific recommendations about how to improve 
your school program for a particular skill. The foregoing materials have been prepared to help you 
identify the strengths and weaknesses in your & hool program. While developing a plan of action 
you may wish to consider the following poinls: 

• Do not overlook your strengths. They may serve as the best available models for program 
improvement in your particular situation. 

• Skills must be taught in meaningful contexts. Although well-defined skills lend themselves 
. easily to rote learning activities, there is general agreement that this kind of instruction is 

mostly ineffective. While considering particular skills in need of improvement, it Is very impor- 
tant to*look at other skills with which thiy are closely associated. For example, suppose the 
scaled score for details and sequence in the written language test is a relative weakness. 
Plans for improvement must be made in relation to the major skill area of paragraph construc- 
tion and the applications of these skills irNtoe writing process. 

• A plan to Improve instruction using CAP results must involve more than Just the third- and 
sixth-grade teachers Most of the skills tested on the CAP tests have a continued development 
through the curriculum. First- and second-grade teachers initiate the exploration and develop- 
ment of skills tested on the third-grade test. Fourth-grade teachers may find third-grade results 
valuable in their planning. Obviously, much of what is tested on the sixth-grade test is closely 
related to fifth-grade work. 

There are many resources available from the State Department of Education which have been 
prepared to help with program planning. The order blank on the next page lists materials that are 
especially appropriate for use with CAP results. 
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CAP ORDER FORM 



Mail this portion of the page to: 



California Assessment Program 
California State Dept. of Education 
721 Capitol Mall 
Sacramento, CA 95814 
Phone: (91*) 322-2200 



Forms listing the CAP skill areas for use in 
the analysis of content area and program 
diagnostic information are available from the 
California Assessment Program. 



Please send the following analysis worksheets. 
(There is no charge.) 



Title 



Quantity 
Qr.3 Qr.6 



CAP Skill Area Analysis 

(Short Form) 

CAP Skill Area Analysis 

(Long Form) 



Name 



Position 
Addrtaa 

City 



Zip. 



Telephone 



If you are Intereattd in obtaining information 
about CAP workahopa planned in your area, 
pltaae mark thia box. 



Mail this portion of the page to 

Publications Sales 
State Department of Education 
PO Box 271 
Sacramento. CA 95802 
Phone (916) 445 1260 



The resource publications listed here are 
available from the State Department of 
Education These may prove helpful in 
analyzing your instructional program 



STATE PUBLICATIONS ORDER FORM 



Please send the following documents 



Title 



Reading Framework for California Public Schools (1980) 

English Language Frarnework for California Public Schools ( 1 976) 

Mathematics Framework for California Public Schools, with 1 980 Addendum (1 982) 

Science Framework for California Public Schools (1978) 

History, Social Science Framework for California Public Schools (1981 ) 

Handbook for Planning an Effective Reading Program (1979) 

Handbook for Planning an Effective Writing Program (1982) 

Handbook for Planning an Effective Mathematics Program (1982) 

Science Education for the 1 980s, A Planning and Assessment Handbook (1 982) 

Survey of Basic Skills Grade 3 - Rationale and Content (1980) 

Survey of Basic Skills Grade 6 - Rationale. and Content (1982) 

Student Achievement in California Schools 1981-82 Annual Report (1982) 



Price 


Quantity 


Total 


1 75 






1 50 






2 00 






1 65 






2 25 






1 50 






2 00 






2 00 






2 00 






1 50 






2 00 






2 00 







Total amount for publications 

Plus sales tax for California purchasers 

TOTAL 



$ 
$ 



Make checks payable to California State Department of Education Remittance or purchase order must accom- 
pany this order form Purchase orders without checks are accepted only from government agencies in Callfor- 
nra 
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Name 

Address 

City 



State 



Zip 
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Content Area Descriptions — Grade 6 



Reading 

The reading section of the Survey contains 'items 
from si* major skill areas: vocabulary, literal com- 
prehension, inferential, comprehension, interpre- 
tive comprehension, critical/applicative com- 
prehension and study-locational skills' 

All of the reading questions, except for study- 
locational skills, are derived from a reading seleo- 
tion so that pupils are never asked to deal with 
reading skills apart f{om the corttext of a passage. 
The primary emphasis of the reading section of the 
test is comprehension, especially higher-level 
comprehension and thinking skills, the importance 
of whictyis stilted in the following excerpt from the 
Reading Franjework for California Public Schools, 
(Sacramento: California State Dept. of Education, 
' 1980): . 

Classroom instructton historically has 
emphasized student responses at the literal 
level. While this level provides the foundation 
for comprehension at higher levels,. attempts - 
should be made to expose students to 
activities and questions that "stretch their 
thinking: 1 Research indicates that the kinds 
of questions teachers ask and the way In 
which they ask them can influence student 
thought processing. Teachers who incorpor- 
ate a variety of questions before and after the 
reading experience are actively involved in 
promoting thought and comprehension. 

The passages were drawn from typical 
classroom textbooks and everyday reading 
materials in the areas of literature, science, and 
social studies in order to reflect the tradition of 
teaching reading in the content areas at the inter- 
mediate level. As is stated in the Framework, "In 
order for students to comprehend written 
materials used in the content areas of the cur- 
riculum, they should revalue instruction in the 
j4 reading-thinking skills." 

ERiC 



A^description of the major skill areas, as they will • 
b'e reported, follow* below. 

• Vocabulary items assess4he ability to identify 
meanings of words used in a passage. Test 
words cover core science, social studies, as 
well as general vocabulary, and will be broken 
out as such on the school reports. Vocabul 
items also assess understanding of comm? 
roots, prefixes and suffixes and the ability to 
use the context of the passage to identify the 
meaning of a multiple meaning word (for exam- 
ple, "saw/ 1 "run," and "bark"). 

• Literal comprehension items assess the ability 
to answer literal questions including sequence, 
details (explicitly derived from one, two, or three 
sentences in the reading passage), and pro- 

^noun references (Jack is a boy. He is a good 
reader — Question: Who is a good .reader? 
Answer; Jack). 

• Inferential comprehension items assess the 
ability to identify main ideas, infer cause and 
effect relationships, follow the organization of a 
passage by supplying missing points of an out- 
line, putting information together from different 
parts of a passage, predicting logical outcomes, 
^making comparisgns and contrasts; drawing 
conclusions from details, and drawing conclu- 
sions from overall meaning. 

• Interpretive comprehension items apply pri- 
marily to the literature passages as they assess 
the ability to analyze characters, infer setting, 
summarize plot, interpret dialogue, sense mood, 
and understand figurative language. 

• Critical/applicative items assess the ability to 
detect the author, author's attitude and author's 
purpose, separate fact from opinion, and make 
applications to a different context. 



Study-locatlonal items cover a broad range of 
skills including finding and using parts of a 
book, identifying appropriate reference 
materials for particular purposes, using diction- 
ary entries to select definitions appropriate to a 
given context, and using maps, graphs, and 
charts. 
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Written Language 



The written language section of the revised 
Survey of Basic Skills: Grade 6 reflects more com- 
prehensively the goals and philosophy stated in 
the English Language Framework and the new 
writing handbook Planning an Effective Writing 
Program. The written language section contains 
itemsfrom nine skill areas. Five of these, classified 
as "Writing Process Skills," deal primarily with 
choices, decisions, and matters of Judgment in 
writing. The five skill areas include: judging stu- 
dent writing, paragraphs, sentence combining, 
sentence recognition, and language choices. The 
other four skill areas, termed "Supporting Skills/ 9 
dealwith matters of correctness such as usage 
* and mechanics. These include: standard English 
usage, .word forms, spelling, punctuation and 
capitalization. Each of these skill areas is ex- 
plained briefly below: 

e Judging student writing items assess the 
ability to identify from corrected samples of 
student writing particular strengths, such as: 
'recognizing effective use of detail; unified 
paragraphs in which ail the sentences support 
the topic sentence; letters which successfully 
communicate a message; and imaginative 
ideas, as well as weaknesses, such as: recog- 
nizing repetitious paragraphs; paragraphs 
which drift away from the topic; essays with 
many short, choppy sentences; persuasive let- 
ters which fail to present convincing argu- 
ments; and essays which lack a strong 
introduction or conclusion. 

^| Paragraph items assess the ability to choose a 
sentence for a blank in a paragraph which will 
make sense in the context of the paragraph; 
these items include topic sentences, relevant 
details, necessary sequential elements, details 
selected according to an outline, and verbs or 

1 H 'JP ronouns grammatically consistent with the 
O ^ °* the paragraph. 



Sentence combining items assess the ability to 
form effective sentences from a set of simple 
sentences. The effective sentences presented 
as the correct answers include (1) simple sen- 
tences with modification and interrupters (such 
as apfcositives), (2) compound sentences or 
sentences with compound parts, and (3) com- 
plex sentences. Another cluster of items 
assesses the ability to use conjunctions by (1) 
requiring the choice of a sentence which 
follows logically from another given statement 

and conjunction (e.g., I like cake, but _.), 

ancT(2) requiring the choice of a conjunction in 

a sentence (e.g., I like cake, I don't like v 

pie.) 

Sentence recognition items test the ability to 
form a complete sentence by supplying a 
needed subject or verb, and to discriminate be- 
tween complete sentences, run-ons, and frag- 
ments. 

Language choice items assess the ability to 
select effective or appropriate words for partic- 
ular purposes, including the following: (1) 
specific words or sentences whioti will provide 
the most detailed or exact information (for 
example, the world "apple" would be identified 
as more exact than "fruit" or "food"); (2) words 
which appeal to a given sense (for example, a 
word such as "buzzing" or "screeching" would 
be associated with the sense of sound); and (3) 
words which will achieve a particular tone or 
feeling (for example, "stingy" is associated with 
a more negative feeling than "thrifty 1 '). 

Standard English usage items assess the 
ability to use verbs and pronouns, to avoid dou- 
ble negatives, and to achieve agreement in 
number between subject and verb, ahd be- 
tween a noun determiner (for example, "this, 1 ' 
"these," "that") and the noun it modifies. 



e Word form items assess the ability to form 
words with suffixes, irregular noun plurals (for 
example, "geese," "children," and "shelves") 
and contractions. 

e Punctuation and capitalization items require 
pupils to use periods, question marks, commas, 
apostrophes, and quotation marks correctly, 
and to select words (such as names, places and 
holidays) which are correctly capitalized. 

e Spelling items assess the ability to spell pre- 
dictable words (that is, words that can be taught 
in word families or groups following similar, 
generaMlzable patterns); words with predicta- 
bly-spelled suffixes; demons; and homophones 
(such as "to," "too," and "two"). 
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Mathematics 

The content and scope of the mathematics sec- 
tion of the new Survey is based upon responses to 
a district survey of the classroom instruction, and 
the recommendations made in the Addendum' to 
the Mathematics Framework for California Public 
Schools (Sacramento: California State Depart- 
ment of Education, 1981). Although all the skills 
included on the older version of the test are still 
assessed, the scope of the new test has been 
expanded by adding an applications component to 
each of the mathematics skills. Also, in the new 
version of the test, an entirely new skill of Problem 
Solving has been added in accordance with the 
recommendations in the new Framework. The nine 
major skill areas assessed on the Survey are as 
follows: 

• Counting, numeration, and place value items 
assess the ability to solve word problems and 
show skills in counting; exponents, reading and 
writing who^e numbers, decimals, and fractions; 

, identifying fractional parts of shapes; identify- 
ing place values of a digit in a whole number or 
decimal; recognizing a number in expanded 
notation; and rounding whole numbers or 
decimals. 

e Nature of numbers and properties items 
assess the ability to solve word problems and 
show skills in recognizing greater than ( >) and 
less than (<) symbols; finding a missing num- 
ber on a number line; finding least or greatest 
whole numbers, decimals, or fractions; identify- 
ing odd, even, arid primes; finding numbers 
divisible by 2, 3, or 5; finding factors or prime 
factors of a number; finding least common 
multiple (LCM) or greatest common factor 
(GCF) of two or three numbers; using com- 
mutative and distributive properties; and know- 
ing the results when zero is added to a number, 
or zero is multiplied with a number (properties 
of zero). 



* liu 



Operations items assess the ability to solve • 
word problems and show skills in identification 
of terms such as sum, difference, more than, 
product, factor, divisor, and quotient; perform 
operations of addition, subtraction, multiplica- 
tion, and division on whole numbers, decimals, 
and fractions; recognizing fractions 'as 
decimals or percents; and finding percent of a 
number. 

Expressions, equations, and coordinate 

graphs items assess the ability to solve word e 
problems and show skills in evaluating simple 
algebraic expressions, identifying points on a 
coordinate plane, completing a table or ordered 
pair of numbers, solving a simple equation, and 
translating an algebraic sentence into English 
phrases. 

Geometry items assess the ability to solve 
word problems and show skills in identifying 
simple geometric shapes in 2 and 3 dimen- 
sions; recognizing line segment, ray, radius,' 
diameter, types of angles and triangles, parallel • 
and perpendicular HnQS.^simllar or congruent 
figures; measuring angles with a protractor; 
and recognizing simple spatial relationships. 

» 

Meaaurement items assess the ability to solve 
word problems and show skills in selecting 
appropriate unit to measure certain length, 
area, volume, or mass; finding approximate 
length or volume of an object; converting days 
into hours or minutes; recognizing meter, cen- 
timeter, and millimeter relationships; and using 
a given conversion table for interconversion of 
units of length, volume, or mass; identifying 
basic formulas for diameter of a circle, area, 
etc.; and calculating perimeter, area, volume, 
and circumference of a circle. Most of the que^-^ 
tions are in metric units; however, a very small 
number of items on U.S. Customary units are 
also included. 



Probability and statistics items assess tfte 
ability to solve word problems and show skills 
in selecting the probability of a given event 
including the probability of events that are cer- 
tain to occur or certairunot to occur (1 or zero., 
-^probability); calculating mean, the difference? 
between lowest and highest numbers (range), 
the numbers that occur most often (mode), an'd 
the number that occurs in the middle when 
ordered (median). 

Tables, graphs, and Integrated appllpatlona 

items assess the ability in a situation where 
several skills are presented in combination. For 
example, reading a circle graph item may 
involve skills in geometry, measurement, and 
operations. The questions involve reading and 
interpreting tables, line graphs, bar graphs, cir- 
cle graphs, and picto-graphs; reading and 
interpreting information from signs (e.g., road 
sign), schedules, labels (e.g., food label), and 
forms (e.g., bank deposit slip). 

Problem solving items assess the ability in 
problem formulation, problem analysis and 
strategy , and interpretation of results. Problem 
formulation questions require students to for- 
mulate a reasonable mathematical problem for 
a given situation or translate the situation as a 
mathematical sentence, equation, diagram, 
graph, or table/ Analysis and strategy Ques- 
tions require students to read the question and 
find what is given, unknown, extraneous, or 
what is being asked. They are also required to 
formulate models like number sentences and 
be able to see alternate strategies in solving the 
problem. They should also know the guess-and- 
check strategy and use logical reasoning to 
solve non-routine problems. Interpretation of 
results items require students to check for the 
correctness of the solution in context of the 
original problem or be able to see that the solu- 
tions to a problem qre reasonable. 
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INTRODUCTION 



Parts I.n and III of tha school report ara dlacuaaad In graatar datall In thla 
eectlon. Alao Includad ara atata pef cantlla rank tablaa for comparing school 
(or dlatrlct) contant araa scc^o and background factors with all othar 
achoola or districts In California. 

A acalad acora ayatam for raportlng tha rasulta from Survey of 0aa/c 
Sfc///s taata la now belhg uaad In gradaa three and alx. It waa Introducad f Irat 
In grada three, and waa developed In conjunction with tha naw third-grade 
Survey flrat admlnlatarad In 1080. Scalad scorsa hava thrae noteworthy 
advantagee. Thay parmlt comparlaona from yaar to year, among contant 
araaa, and acroaa grada levele. 

The scaled scores range from approximately 100 to 400; however, few 
of tha achool- or dletrlct-level scores go below 150 or over 36Q. Tha 
achievement for the average (mean) third- and sixth-grade atudent waa set 
to a scaled acora of 250 In 1 980. The particular rangea of numbers uaad for 
tha acalad scores were selected to avoid decfmale, negative numbers, and 
confuak>n with percent correct acorea and percentile ranka. Scaled acorea 
are designed to be s baseline meaaure which can reflect the progreaa of a 
achool or school district over a period of yeara, Irreapectlve of changea to 
the teat or tha progreaa of other achoola or districts. 

In the peat, the chief vehicle for reporting CAP reaulta to achoola and dle- 
tricta haa been the percent correct acora (the total number of queatlona 
anawered correctly divided by the total number of queatlona attempted). 
Thla type of acore la still In use In the grade 1 2 Survey. The percent porrect 
acorea are uaeful (aa long aa the teat remains unchanged) In comparing 
acorea acroaa yeara, but unfortunately auch acorea do not lend themaelvea . 
vary well to other kinda of comparlaona. 



PART I CONTENT AREA SUMMARY ' 

School and dlatrlct acorea and comparison acore banda are provided on 
page 1 of the Survey report. Scores are ahown for the current year and two 
prevloua yeara. Qrade 6 Scores from the previously used sixth-grade 
Survey have been converted to acalad acorea. Thla linkage la poaalble 
because atudenta In a aample of achoola took both teata for an equating 
atudy in the aprlng of 1982. Scorea and comparlaon acore banda are alao 
ahown graphically. Computer meaaagea are Included to assist In Interpreta- 
tion. 

Scaled acorea allow comparlaon of a schools performance In reading to 
that In written language or In mathamatlca. Since the average or mean 
acore for both the grade 3 and grade 6 Surveys haa been sat at 250, It la 
^ now poaalble to compare reaulta acroaa grada levela. 

ERLC - 
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Comparlaon Score Sende 

Comparlaon acore banda take Into consideration the condltlona In which 
your achool operatee, auch aa characteristics of the community. The com- 
parlaon acore band, therefore, enables yob to compare your echooTe acorea 
with those of achoola that have reported a aet of background charac- 
teristics similar to thoae Hated for your achool. It doee not suggest where 
you $houfd acore, only where achoola with a aet of background factors 
similar to youre did acore. School and dlatrlct dompariaon score banda are 
alao ahown graphically on page 1. 

Comparlaon acore banda are calculated from the achool background fac- 
tore Hated In the Background Factor Summary. Each comparlaon acore 
band repreaenta the middle 60 percent of the range of acorea that would be 
obtained by achoola reporting background factore similar to youre. If your 
achool acore falls above the comparlaon acore band, your achool la In the 
upper 25 percent of the achoola having similar reported background fac- 
tore. Converaely, If your acore falls below the comparlaon acore band, your 
achool la In the lower 25 percent of the achoola having elmllar reported 
background factora. 

Background Factor Summary 

The numerical data for the three background factora which were uaad In 
calculating tha comparlaon acora banda ara ahown on page 2. Included ara 
- comparative background factor data for a three-year period. Educatora 
wishing to compare their achool'e background factor data with thoae of 
other achoola ahould uae Table 1 (Table 2 for dlatrlct reeulte). The tablee, 
which can be found at the end of Part Y, provide a convenient method of 
converting the numerical data for 1 981 -62 Into etatewlde percentile ranka. 
(The percentile ranka for prevloue yeara can be found In the /nferpref/ve 
Suppl*m*nt$ for thoae yeara.) It should be noted that a higher percentile 
rank Indlcatea only tha relative standing of a achool In terme of a back- 
ground factor. (Percentile ranka ara dlacuaaad at the end of thla eecttonJ 
The following paragrapha explain briefly how each background factor la 
determined. 
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Socioeconomic index. The socioeconomic Index Is sn Indlcstor of the 
occupstions of the psrents of slxth-grsde students. On the bsck of esch 
student's test booklet the tescher Identified from the following ll»t the 
occupational cstegory thst corresponded most clbsely to the occupstlon of 
the student's fsther, mother, or gusrdlsn*. 
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• Unknowh 
Unskilled employees (end welfsre) 

• Skilled end semiskilled employees 

• Semlprofesslonsls, clerlcsl snd ssles workers, end technlclsns 
Executives, professionals, snd msnsgers 



The first two cstegorles were ssslgned s vstue of 1 ; the third, s vslue of 2; 
snd the lest two, s vslue of 3. The socioeconomic Index Is the sversge 
(mean) of these values for sll sixth-grade students in the school. A high 
vslue indicates that the school serves a community with s Isrge percentage 
of people engaged In professional snd semlprofesslonsl occupstions. 

Percent AFDC. The AFOC figure Is the percent of students whose fsmilies 
sre receiving ssslstsnce under the Aid to Fsmilies with Dependent Children 
Progrsm. Lste in 1981 esch district completed s questionnaire in which It 
was ssked to give the enrollment of each school In the district and the num- 
ber of students in esch school whose fsmilies were receiving AFDC sssls- 
tsnce ss of October 1 961 . 

For each school, the number of students from AFDC families In the school 
.sttendsnce srea was divided by the sum of the public snd private school 
enrollment to yield s percent AFDC figure. The district AFDC value pre- 
sented on the profile wss calculated by weighting the percent AFDC figure 
for esch school by the number of students tested In the school. 

Percent LES/NES. The percent LES/NES Is the percent of limited- or non- 
English-speaking students. The figure wss derived from dsta filled In on 
esch student's Survey of Bat/c Skili$: Grade 6. Teachers were ssked to 
clssslfy esch student sccordlng to four Isnguage proficiency categories: 

1. English only 

2.. Fluent English snd s second Isngusge 

3. Limited English snd s second language 

4. Non-English speaking 

The percent LES/NES atudenta la the percentage of atudenta belonging 
to categorlea 3 and 4. 
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Student Score Distributions 



The Student Score Distributions block shows s profile of the scores for 
your school. The ststewlde distribution of student scores is divided Into four 
equsl groups by the stste quartilea (Qi Q«, QJ. Each quartile marka off, 
reapectlvely, the lowest qusrter of scores, the next highest quarter, and so 
on. The percentage of your students scoring it) esch of these four statewide 
groupa la preaented for each content area. (No atudent acore distributions 
are reported for schools or districts which tested fewer than 16 atudenta.) 

A "perfectly average" California school would hsve 25 percent of Its stu- 
dents In esch of the four qusrters. A high-scoring school probably will have 
more than 25 percent of Ita atudenta acoring In each of the two highest 
quartera. Similarly, a low-scoring school will be more strongly represented 
In the lowest two quartera. The following examplfrahow the distribution of 
scores for two schools with similar meana but with dfffirent distributions of 
scores. 



Content Ares 


Percentage of Students In Each 
Quarter of the State Student 
Distribution 


Below Between Between Above 
Qt Qt and Q2 Qaand Qa Qa 


Reading 


15% 35% '35% 16% 



Figure 1 



The distribution of scores for the school represented by Figure 1 shows 
that fewer than 25 pejrcent of the atudenta scored In the lowest quartile. 



Content £rea 


Percentage of Students In Each 
Quarter of the State Student 
Distribution 


Below Between Between Above 

Qt QtandQ2 QaandQa Qa 


Reading 


30% 20% 20% 30% 



Figure 2 



- 117 



School 1, repreeented by Figure 1, haa approximately the eame tea tad acora 
aa tha achool repreeented In Figure 2. However, thla maan acora la baaad 
upon a dlffarant dlatrlhutlon of atudant acoraa; only 1 5 parcant of tha atu- 
danta wara balow Q i In School 1 , wharaaa 30 parcant of tha atudant acoraa 
In School 2 wara balow Ql The aama ia alao trua about Qt 1 5 parcant of tha 
atudanta wara above Qa In School T aa contraatad with 30 percent of tha 
atudanta In School 2. School 1 hai a ralatlvaly homogeneoue population, 
wharaaa School 2 haa a mora dlvaraa population of atudanta. 

In thla manner, tha atudant acora dlatrlbutlona provlda additional Infor- 
mation about tha achlavamant of atudanta In your achool, Information which 
may hava Implicationa for your aducatlonal program. 

PROGRAM DIAGNOSTIC DISPLAYS 

In tha Program Dlagnoatlc Dlaplaya, acalad acoraa play a vital rola In per- 
mlttlng compariaon of performance among tha dlffarant aklll araaa in read- 
ing, wrlttan language, and mathamatlca. Tha faatura that makaa aealad 
acoraa auparior to many othar acoraa for thaaa comparlaona la that thara la 
no maximum valua (or artificial calling) or minimum valua (artificial floor). 
That ia. a truly hlgh-acorlng achool that haa a acalad acora In mathamatlca 
of 400 could hava a acalad acora of wall abova 400 in geometry, which 
would ahow auparior performance in that aklll area. A finite scale, with a 
minimum and maximum, maaka auch exceptional performance at either end 
of the acale. (Page 3 of the report containa a detailed explanation of the 
Program Dlagnoatlc Displays.) 

SUBGROUP RESULTS 

The aubgroup reaults provide additional information on the performance 
of sixth-grade students tested last spring. Teat scores have been calcu- 
lated far subgroups within the claaaificatlona of sex, aocioecenomlc atatus, 
Engliah language fluency, mobility, and specially funded programa. The 
s number and percent of atudanta in each subgroup are ahown. School, dis- 
trict, and State results are displayed. ■ 

When any subgroup is composed of a sm%|l number of atudanta, caution 
should be used in making further generalizations from their performance. 
When a small number of students is tested, a few very high or low acoraa 
will greatly Influence the average score, no matter how long the test Is. 

There Is also the likelihood that the scores next year for the njsw set of 
students classified aa belonging to a aubgroup wilt be different. Because 
tha number and type of studenta in a subgroup fluctuate from year to year, it 
is adviaable to look at other sources of information and to study reaulta for 
prevloua yeara before drawing any firm concluaions. 
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CONVERSION TABLES 

Although acalad acoraa Rave many poaltlve features and ueia aa outlined 
above, they do not anawer the queatlon, "How doea_my achool compere to 
other achoola In California?" Thla queatlon can be anawered by examining 
the achool and district norma tables (Tablea 1 and 0 2, reapectlvely) at the 
end of thla aectlon. 

\ 

.School Percentile Ranks end Student Percentile Ranks 

Oftaitlona aometlmee arlae when a echool'e percentile acora, aa reported 
by the CbWQEnla Aaaeaament Program, dlftera from Ita percentile ecore one 
publlaher'a ataTWwdked teat, even thouglrbotrt teata were admlnlatered to 
the eame atudanta. Atypical queatlon might be ateted thla way: 

"At our achooV we gave a* commercially-prepared, 1 
r nationally-normal teat. Looking In the publlaher'a norm 
charta, we foundlthat the acora of our average (uaually 
\ median) atudant V*aa at the 39th percentile, but our 
\ achool'a QallfornlaAAaeeaameni Program acora waa at the 
] 1 7th percentile. WNv do we get different reaulta for CAP 
/ and for our own teatma program?" 

I Several factora might accounNecJhe apparent dlacrapancy, auch aa 
variations In content aaaeaaed by thelvfo teata. However, auch varlatlona 
are not likely to reault In major dlfferencea In percentiles In moet caaea, the 
dlfferencea reault from the fact that the CAP percentile ranka are baaed on 
the dlatrlbutlon of achool acoraa, and publlahere' percentile ranka are 
baaed upon a dlatrlbutlon of atudant acoraa. Individual studenta ahould be 
compared .with other atudanta, and achoola ahould be ^compared with other 
achoola. When conaldering the t eat reau lta for groupa, auch aa achoola and 
dlatrlcta, it la appropriate to j^e^WT^^entlle ranka. The American Psy- 
chological Aeeocla|j0*%^andardf for Educational and PeycAo/og/ca/ 
7esfs* cleart^eftffea that "...It la Inappropriate to evaluate achpola by 
"beiafljjowTffaeveloped for the evaluation for Individual*." 

The difference between the two percentile ranka can be explained by a 
brief look at statistics. School acoraa (meana) tend to be cloeei* to the over- 
all mean than do the acoraa of Individual atudeate Thla la because achool 
acoraa themaelvea are aggregatea, and aggregatea of scores are leea 
varied than individual atudant acoraa. Figure 3 Illustrates a dlatrlbutlon of 
atudant acoraa and achool mean acoraa. Student acoraa are spread acroae 
a wider range of possible acoree because there le a greater variability 
among actual acoraa. But achool acoree are more cluetered near the mean. 
Thus, the eame ecore will convert to a different percentile rank depending 
on whether It le compared with atudent or achool norma. 



•Fradartck a. Davit, C hair of a Joint commlttas of tha Amartcan PtycholOfJcal Association, Ameri- 
can Educational Rasssrch Association, and tha National Council of Maaturamant In Education, 
Standards for Educational and Psychological Taata. Washington, D.C: Aroar tesn Psychotoalcsl 
Aaaoclatlon, 1074 ; % 1 -# + , 




Figure 3 shows, for example, thatja percentile rank of 39 based upon stu- 
dent norms is equivalent to a percentile rank of 1 7 based on a distribution 
of school mean scores. Thus, we can see that the two different percentile 
ranks, 39 and 17, represent the (same level of student achievement re- 
ported on different scales. - 



School Means 



Student Scores 





X- 




\^ TEST^ , 


/ A 


B 


C 


SCORES 



a. School Percentile Rank 17 30 89 1 

b. Student Percentile Rank 39 49 81 

Figure 3. Comparison of School and Student Percentile Ranks based upon 
ttoo hypothetical distributions! 

Annually Computed Percentile Ranks 

This question is sometimes asked by school personnel: 

"Why does the California Assessment Program calculate 
and publish new percentile rank norms each year rather 
than using fixed norms?" 
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Current-year norms enable you to answer the question, "How did the 
achievement of students in our school compare with the achievement of 
students in other schools In California this year?" Achievement In the cur- 
rent year Is being evaluated, not the achievement this year compared to the 
achievement of all schools In California two or three years ago. While norms 
do not change dramatically from year to year, the norms developed for the 
current year of testing are the correct ones to use. 

The current-year norms used by the state are sometimes contrasted with 
the norms that publishers may use' for as long as ten years. Commercial test 
publishers are not able to revise their norms each year because of the cost 
of doing so and the near impossibility of obtaining a representative sample 
each year. 



Percentile ranks are designed for status comparisons. The question 
about whether the students are achieving at a higher or lower level In 
reading than In previous years can bV answered by looking at the 
scaled scores. * - 



Percent Correct Conversion Tables 

Percent correct scores have one principal advantage: They represent a 
simple statistic which concretely describes how students performed on the 
test. Sometimes such Information might be useful In setting priorities about 
which Skill areas should receive attention. Tables 3, 4, and 5 provide con- 
versions between scaled scores and percent correct scores to provide the 
reader with suctt Information. This conversion process will help to deter- 
mine the actual difficulty level of a skill area and help to relate school 
results to the statewide findings described In Student Achievement In 
California Public Schools, 1981-82 Annual Report 
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TABLE 1 - SCHOOL NORMS - MAY 1 982 (N-4,084) - PERCENTILE RANKS FOR SCALED SCORES AND BACKGROUND FACTORS 
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293—294 


2. 54-2. 55 


24. 9-25. 8 


ll.2Ml.f 


84 


83 


293-294 


288 


292 


2.52-»«53 


* 24.1-24.8 


10.7-U.l 


83 


82 


292 


287 


290-291 


2.50-2.51 


23.5-24.0 


10.2-10.6 


.82 


*l 


290-291 


285-286 


289 


2.49 


22.8-23.4 


9.7-10.1 


81 


80 


289 


284 


287-288 


2.47-2.48 


22.4-22.7 


9.2-9.6 


80 


79 


287-28B 


283 


286 


2.46 / 


21.9-22.3 


8.8-9.1 


79 


78 


286 


282 


285 


2.44-2.45 


21.2-21.8 


8.4-8.7 


78 


77 


2 85 


281 


284 


2.42-2.43 


20.6-21.1 


8.0-8.3 


77 


76 


284 


280 


283 


2.41 


20.1-20.5 


7.7-7.9 


76 


75 


282-283 


279 


282 


2.40 


* 19.6-20.0 


7.2-7.6 


75 


f 4 


9 Q • 

col 




CO I 


9 1 0 

c . 3V 


1 O 1 — 1 O C 
I". 1— 1 V . 9 


A Q 1 I 

o • v— r . l 


f 


73 


280 


277 


280 


2.37-2.38 


18.7-19.0 


6.6-6.8 


• 73 


72 


278-279 


276 


279 


2.36 


18.2-18.6 


6. 3-6.5 


72 


71 


277 


275 


278 


2.34-2.35 


17.7-lP.l 


6.0-6.2 


71 


70 


— • 


- 


277 


- 2.33 


17.3-17.6 


5.7-5.9 


70 


69 


275^276 


274 


276 


2.32 


16.9-17.2 


5.5-5.6 


69 


68 


274 


273 


275 


2.30-2.31 


16.6-16.8 


5.2r5.4 


68 


67 


273 


27? 


274 


2.29 


16.2-16.5 


5.0-5.1 


* 67 


66 


272 


271 


273 


2.27-2.28 


15.9-16.1 


4.7-4.9 


66 


65 


?7l 


270 


272 


2.26 


15.6-15.8 


4.4-4.6 


65 


64 






C f 1 


Cm 29 


1 ft 9— 1 ft ft 
19. C 1 9. 9 


L. 9— £. ■» 
* . C H . 9 


o * 


63 


2 70 


269 


270 


2.24 


J4.7-15.1 


4.0-4.1 


63 


62 


269 


268 


269 


2.23 


14.4-14.6 


3.8-3.9 


62 


61 


268 


267 


268 


2.22 


14.0-14.3 


3.6-3.7 


61 


60 


267 


266 


267 


2.21 


13.7-13.9 


3.5 


60 


59 


266 


265 


- 


2.20 


13.4-13.6 


3.3-3.4 


59 


58 


264-265 


- 


266 


2.19 


13.1-13.3 


3.2 


58 


57 


263 


264 


2^5 


2. 18 


12.8-13.0 


3.0-3.1 


57 


56 


- 


263 


264 


2.17 


12.6-12.7 


2.9 


56 ' 


55 


262 


262 


263 


2.15-2.16 


12.3-12.5 


2.7-2.8 


55 


54 


260-26 1 


9a 1 

CO 1 




9 1 A 


19 l-M 9 


? - A 
c . w 


54 


53 


2*9 


260 


262 


2.13 


11.8-12.0 


2.4-2.5 


53 


5? 


258 




261 


2.12 


It. 6- 11.7 


2.3 


52 


51 


257 


259 


260 


2.11 


11.2-11.5 


2.2 


51 


50 


256 


258 




2.10 


11.0-11.1 


2.0-2.1 


50 



TABLE 1 - SCHOOL NORM8 - Continued 



ERiC2i 



49 
48 
47 
4* 

45 
44 
43 
42 
41 
40 



39 
38 
37 

36 
35 
34 
33 
32 
31 
30 



29 
28 
27 
26 
25 
24 
23 
22 
21 
20 



19 
18 
17 
16 
15 
14 
13 
12 
11 
10 



9 
9 
7 
6 
5 
4 
i 
2 
t 



RoaSInf 



255 

254 
253 
252 
251 
250 
249 
248 
247 



246 
245 
244 
243 
242 
241 
240 
238-239 
237 
236 



2 35 
233-234 

232 

231 

230 
228-229 

271 

226 
224-225 

223 



222 
220-221 
218-219 
216-217 

215 
213-214 
210-212 
208-209 
205-207 
203-204 



201-202 
198-200 
194-197 
192-193 
188-191 
184-187 
180-181 
173-179 
125-172 



Written 
Lanfuato 



257 
256 

255 
254 
253 

252 
251 
250 



249 

248 
247 
246 
245 
244 

243 
242 



241 
240 
239 
238 
237 
236 
235 
233-234 
232 
231 



229-2 30 

*2R 

227 
22 5-226 
22 3-224 

222 
220-221 

219 
217-218 
215-216 



213-214 
21 1-21? 
20 9-^10 
20 7-20 8 
20 3-20 6 
200-202 
196-199 
192-195 
156-191 



Mathomottes 



259 
258 
257 
256 
255 
2 54 
253 
252 

251 



250 
249 
248 
247 
246 
244-245 

242-243 
241 
240 



239 
238 
217 
236 
235 
234 
233 
231-232 
230 
229 



227-228 

226 

225 
223-224 

222 

221 
219-220 
217-218 
215-216 
213-214 



210-212 
208-209 
205-207 
202-204 
199-201 
.195-198 
191-194 
184-190 
152-183 



Socio* 
soonomlo 
Indox 



2.09 

2.08 
2.06-2.07 

2.05 

2.04 
2.02-2.03 

2.01 < 

2.00 
1.99 



1.97-1.98 
1.96 
1.95 
1.94 
1.93 

1.91-1.92 
1.90 
1.89 

1.87- 1.88 
1.86 



1.85 
1.84 

1.82-1.83 
1.81 

1.79-1.80 
1.78 
1.77 

1.75-1.76 
1.74 

1.72-1.73 



Poroont 
AFDC 



10.7-10.9 
10.5-10.6 
10.3-10.* 

10.0-10.2 
9.8-9.9 
9.5-9.7 
9.3-9.4 
9.0-9.2 
8.8-8.9 
8.5-8.7 



8.3-8.4 

8.1- 8.2 
7.8-8.0 

7.6- 7.7 

7.3- 7.5 
7.0-7.2 

6.7- 6.9 

6.4- 6.6 

6.2- 6.3 
6.0-6.1 



1.70-1.71 
1.68-1.69 

1.67 
1.65-1.66 
1.63-1.64 
1.61-1.62 
1.59-1.60 
1.57-1.58 
1.55-1.56 
1.52-1.54 



1.49-1.51 
1.46-1.48 
.1.43-1.45 
1.40-1.42 
1.35*1.39 
1.30-1.34 
1.25-1.29 
1.17-1.24 
1.00-1.16 



5.8-5.9 
5.5-5.7 
5.3-5.4 

5.1- 5.2 
4.8-5.0 
4.5-4.7 

4.2- 4.4 
4.0-4.1 
3.8-3.9 
3.5-3.7 



3.3- 3.4 

3.0- 3.2 

2.8- 2.9 

2.6- 2.7 

2.4- 2.5 

2.1- 2.3 

1.9- 2.0 

1.7- 1.8 

1.5- 1.6 
1.3-1.4 



1.0-1.2 
0.8-0.9 
0.6-0.7 
0.4-0.5 

0.3 
0.1-0.2 



0.0 



Poroofrt 
US/HIS 



- 


49 


1.9 


48 


1.8 


47 


1.7 


46 


1.6 


45 


1.5 


44 


1.4, 


43 


1.3 


42 


1.2 


41 


1.1 


40 



t.o 

0.8 
.3-0.7 



0.0 



State 

Poroontlte 
flanks 



39 
38 
37 
36 
35 
34 
33 
32 
31 
30 



29 
?" 
27 
26 
25 
24 
23 
22 
21 
20 



19 
18 
17 
16 
15 
14 
13 
1? 
11 
10 



9 
8 
7 
6 
5 
4 
3 
? 
1 



125 

31 



32 



TABLE 2 - DISTRICT NORMS - MAY 1982 (N-916) - PERCENTILE RANKS FOR SCALED SCORES AND BACKGROUND FACTORS 



12 




Stets 




Wrtttsn 
Lsnfusfs 




tools- 


PSfOSItt 

AFOC 


PSfOSftt 


ttsts * 


PSfOSfUMS 

ftsnks 




Msthsmsacs 


' — ' — 
intfi 

.,1 


1 ia/ii.. 
LKM/NKS 




Q ft 

99 


3 71-427 


i* 4. _£ 9 ^ 

» 7 O—* £ 3 


i— a. 7 a 

77 7— *£ O 


7 - Q4— 1 nn 


15. 7-74. 2 


33. 3-81 . 1 


99 




348—370 


« 111 — 'J 9 c 
/ 3 3-ft — 7 7 7 


7H — 77c 


7.AA— 7 Ol 

£•017 £ • r 3 


11 4—15.4 

3 ft . W 3 * . W 


24.5-33.7 


' 98 


Q 7 

9 r 


3* I 3i r 


17 ft— 1 1 n 
3£ 'J— 7 7 'J 


3 J? 31 ^ 


3 „ Al — 7 . A 7 


30 -0- 3 1 • 5 


22.7-24.4 


97 


90 


i i a. itrt 

3 3%— 3iU 


7 ft O 7 ft > 


7 7 A_ 11A 
7 £ O 7 31 


3 . 77—3 . an 


29.5-29.9 


20- 1-22-6 


96 


95 


328*333 


312-315 


319-325 


2.70-2.76 


27.2-28.4 


18.2-21.0 


05 


.if 94 


325-327 


306-111 


314-318 


2.67-2.69 


26. 1-27.1 


16. 1-18.1 


94 




3£ 1 3£i 


31/ ■» 3U7 


1 r 1 — 1 1 1 
3 & & 3 & 3 


2-65-2 . 66 


25.2-26.0 


15. 1-16.2 


93 




3ft f 3 £ U 


10 1—30 1 


108—3 10 


2.60-2-64 


23.8-25. 1 


13.8-15.0 


92 


~ ft 


* 117—114 


7Q a.inn 

C r Q 7 J V 


304-307 


2 • 56- 2 .5 9 


23. 3-23. 7 


12.7-13.7 


91 


90 


int. if I 
j U O— 3 ft 1 


7Q*~ 7 Q 7 


101 

* Vi 3 


2 .53-2 .55 


22.5-21.2 


11.8-12.6 


90 


/ A9 


3 Qo— 30 r 


9 Q£ 
£ *#1 


3 V ft 3wt 


2.51—2.52 


21.9-22.4 


11.1—11-7 

ftft.3 ftft.' 


39 


89 


304—305 


£9£— £ 9 3 


79 A— inn 

£ » 1 3W 


£.31/ 


21. 3-21 • 9 


in. 7— 11 7 

ft V . £— ft ft . £ 


88 


8 7 


302— 3 03 




296—297 


7 . 4 A* 7.49 

£ * IO £ . 1 tP 


20.5-21.2 


9.7—10-1 


87 


06 


300—301 


£n 0— £ O 9 


2 94—295 


2. 46— 2.47 


20. 1-20-4 


9. 3—9 . 6 


A4 


85 


298-299 


287 


292-291 


2.44-2.45 


19.4-20.0 


8.8-9.2 


85 


84 


296-297 


265-286 


291 


2.41-2.43 


19.. 0-19.3 


8.1-8.7 


94 


A1 

o 3 


7Q5 

c, * Z* 


284 


289-290 


2.40 


1^.4-18.9 


8.0-8.2 


83 


A? 

o £ 


294 


283 


288 


2. 39 


18. 1- 18. 3 


7. 8-7.9 


82' 


*3 ft 


292—293 


292 


286-287 


2. 38 


17.8-18.0 


7.2-7.7 


81 


AO 


7Q 1 

£ ▼ ft 


28 1 


285 


2.37 


17.3-17.7 


6 • 7-7. 1 


80 


79 


7 a q. ion 
£ a 9— £9U 


7 An 


7 Aft 
£ Ol 


£ • 7 7^T £.70 


17. 1-17. 2 


4.4—4 4 


79 


78 


COO 


7 7X0 


7 A7 — 7 Al 
£ 0£ — £ O 7 


7 - 14 

£ . 31 


14. A- 1 7.0 


4 n— 4 1 

O . V O . 3 


7A 


7 7 


29 7 


9 TA 


7 A 1 

r ^ ft 


7 17— 7 "l 1 
£ * 7£— £.77 


14.4- 14.7 


7 . » 7 . TP 


7 7 


76 


£ 57— Zoo 




7 An 

£ O U 


7-11 
£ . 3 ft 


16- 3- 16. 9 


5-4 

3.0 


74 


75 


294 


277 




2.30 


16. 1-16.2 


5.1-5.5 


75 


74 


283 


2 76 


279 


2.29 


15.8-16.0 


5. 1-5.2 


74 


r 3 


7 A 7 




278 


2.28 


15.5-15.7 


4.8-5. 0 


73 


T O 

r / 


7 A 1 
£ 0 ft 




2 77 


2, 26-2. 2 7 


15.2-15.4 


4.6-4.7 


72 


r I 


7 An 




2 76 


2,25 


14.7-15. 1 


4.5 


71 


f A 

r ( J 


9 TO 


7 74 


2 75 


2 . 24 


14. 4-14.6 


4. 1-4 . 4 


70 


O 9 


Z r H 


7 7 7 




7-7 7— 7-71 

£.££ £*£3 


14.2—14.1 


4. 1-4. 2 


69 


O n 


5 T 7 

err 




7 74 

r r 1 


7- 7 1 

£ . £ ft 


14.0-14.1 


1. 9-4 • 0 


68 


A. 7 
O f 


9 74 


7 7 7 

£ r £ 


7 71 
£ ' 3 




13.7—13.9 


3.6-1.7 


67 


OO 


7 7 

C r 7 




7 7 7 
£ r £ 


7 - 7n 

£ • £ U 


13.5-13.6 


3.4-3.5 


66 


65 




211 


271 


2.19 


13.4 


3.2-3.1 


65 


64 


2 74 






2. 18 


13.1-11.3 


1. 1 


64 


6 1 


2 7 3 


2 70 


270 


2.17 


13.0 


2.9-3.0 


63 


6? 


2 72 


769 




2.16 


12.7-12.9 


2. 7-2.8 


62 


6 I 


2 71 


26A 


269 


2.15 


12.5- 12.6 


2.6 


61 


60 




• 


268 


2. 14 


12.1-12.4 


2.5 


60 


7 9 


*> 7 r\ 
£ r U 


7Jk 7 
£D r 




7 1 1 

£ . ft 3 


12.2 


2.3-2.4 


59 




£09 


£DO 


76 7 

£0 • 




11.9-12.1 


2.2 


58 


7 r 


£ DO 






7 17 
£ . ft £ 


11.7-11.9 


2.1 


57 


*»4 


7 ikT 


£07 


266 


7 - I I 
£ . ft ft 


11.6 


2.0 


56 


55 


266 


264 


265 


2. 10 


11.1-11.5 


1.9 


55 


54 


265 






2.09 


10.9-11.0 


1.8 


— M 

54 


51 


264 


261 


264 


2.08 


10.7-10.8 


1.6-1.7 


53 


52 


263 


262 


263 




10.5-10.6 


1.5 


52 


51 


262 


261 




2.07 


10.3-10.4 


1.4 


51 


50 


261 \ 




262 


2.05-2.06 


10.2 




50 



127 



TABLE 2 - DISTRICT NORMS - Continued 



•tata 

PsfwtMs 


RssMfif 


Written 


MaMmmmUqs 


8acJ#- » 

•••MfffrlC 


APDC 


Pttmnt 
LI 87 N IS 
**■«• 


StAtA 


ftoufcs 




Lammtj 






Vlwikt 


49 


260 


260 






10.0-10. 1 


1.3 


49 


48 


259 


"* 


3X.I 

261 


■ 2 • 04 


9.8-9.9 


1.2 


48 


* <* 
4 7 




259 


9 An 


*i A3 

2*03 


9.6-9. 7 


1.1 


47 


46 


i Cm 

298 


3(1 

298 




2 • 02 


9.3-9.5 


1.0 


46 


** 9 


2 9 f 




9 ft.O 


3 A 1 

2 • 0 1 * 


9. 1-9.2 


0.9 


45 




C9© 


9*7 

29 f 


3CI 

29P 




9.0 


0.8 


44 


43 


255 






- 


8.8-8.9 




43 




2 54 


256 


257 


2.00 


0.6-8. 7 


0.7 


42 


4 1 




255 


256 




A 4— A * 
D . T— O . 9 


n ft,— n 4 

U. 7— U • O 


A 1 
% 1 


40 


253 


254 


255 


1 99 


A 9— A 1 

o • c— 9 


n 4 


4 A 




9*9 






1 Aft 


8.0-8. 1 


0.2-0.3 


39 




95 1 
291 


9 M 

253 


254 


1 .97 


7.8-7.9 


— 


38 


9 # 


9 

c 9U 




2 52-253 


1 .96 


7.6-7. 7 


— 


37 


* o 


2*V 


9C 9 

252 


3 ft ■ 

291 


1 OK 

1 • V9 


7.4-7.5 


— 


36 


I? 




291 


250 


1*94 


7. 1-7. 3 


— 


35 


34 


94 A 

A^O 


9 ft A 


249 


t A3 

1 . V3 


6.9-7.0 




34 


3 3 


247 


249 


249 


1.92 


6.8 


z 


33 


32 


246 




247 


1.90-1.91 


6.5-6.7 


- 


32 


31 


245 


A^O 


944 

ft %o 




6.3-6.4 




3.1 


30 


244 


947 


94* 
ft *»9 


1 AO 


A ■ — A 9 

6. 1-6. 2 




30 


9Q 

c ▼ 


2*>3 


246 


244 


1*88 


5.9-6.0 


— 


29 


911 


2*2 




3 A3 

, 243 


1. 86- 1.87 


5. 8 


— 


28 


9 7 


A*l 


9 A ft 

245 


3*3 

242 




5. 7 


— 


27 


94 

A D 




244 


241 


1.84- 1. 85 


5.5-5.6 


— 


26 


c 9 


9 \ A— 9 in 
2 9 8— 2 3 V 


9 A. 9 

2*9 


240 


1.83 


5.2-5.4 


— 


25 


94 


9*7 

C 9 f 




3 31-31A 

2 38-239 


1. 81- 1. 82 


5.0-5. 1 




24 


23 


236 


242 


237 


1.80 


4.8-4.9 




23 


22 


235 


24 0-24 1 


236 


1.79 


4.5-4.7 


- 


22 


9 1 
a t 


9 9*4 
A 9* 


9 in 


ft 99 


1 77— 1 9ft 
1 . f r — 1 . f 8 


4. 4 




21 




9 "1 9— 9 11 
A 32—2 3 3 


331 

23r 


9 11 

2 34 


1 . 76 


4. 2-4. 3 




20 


1 Q 


9 11 

ell 


9 9 9 

2 3 f 




1.74-1. 75 


4. 1 


— 


19 


1 D 


5 9 A — lift 


331 

236 


9 3 9 

2 33 


1. 72- 1.73 


3.8-4.0 


— 


18 


■ 7 
1 f 


C CO 


235 


9 3 1 9 9 3 

2 31-232 


1.71 


3. 5-3. 7 


— 


17 


1 4 
1 O 


331 

ccr 


234 


2 30 


1.69- 1 .70 


3.2-3.4 




16 


1 A. 
1 9 


9 9 A 


233 


229 


1.67- 1*48 


2*0- 3. 1 


— 


15 




33A.33C 

c2*—ZZ9 


23 1-2 32 


3 3ft 

225 


1.65-1.66 


2.6-2. 7 




14 


13 


223 


229-2 30 


227 


1.63-1.64 


. 2.4-2.5 




13 


12 


221-222 


228 


225-226 

994—994 ' 
ftft9— aa* 


1.61-1.62 


2.2-2.3 


- 


12 


1 1 


9 1 O- 99 n 


99 7 


1. 59— 1.40 


■ A— 3 ■ 

1 •*#— 2. 1 




11 


in 


9 1 A*3 1 ft ^7 
A 4 O— c 10 ^ 


9 9 ft.— 9 9 A 

22 9—22 G 


9 9 9 \ 

22 2 \ 


1. 56- 1 • 58 


■ 9 ■ ft 

1 . f- 1. 8 


• 


10 


a 


9 1 4— 9 1 A 
A 1 * c 1 9 


9 9 9_ 331 


\ 

220-221 \ 


* 1*51- 1.55 


1.5-1.6 


— 


9 


m 

S 


9 1 9— 9 19 
2 1 c~c 1 9 


9 9 ■ _ 9 9 3 

22 1—222 


2 19 \ 


l#47- 1.50 


1.4 


— 


8 


F 


Iftft 9 11 


21 9—220 


216-218 \ 


1 .43- 1.46 


0.8-1.3 


— 


7 


6 


A U9— 2 UF1 


9 19 9 ■ A 

2 1 7—2 1 0 


213-215 


^ 1.40-1.42 


0.3-0.7 


— 


6 


9 


A Ua 2U*> 


9 ■ 9i_ 9 14. 

2 1 3—2 1 o 


210-212 


1.34-1.39 


0ft 1-0.2 




5 


4 


199-201 


206-212 


207-209 


1.30-1.33 




- 


4 


3 


190-198 


203-205 


201-206 


1.25-1.29 






3 


2 
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196-202 


195-200 


1.21-1.24 






2 


I 


158-185 


179-195 


168-194 


1.00-1.20 


0.0 x 


0.0 
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Table 3 

Conversion Between Percent Correct and Scaled Scores for 
Reading Skill Areas 
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Seated Scot* 

100 MO 120 130 140 I tO ISO ITO ISO <tO 100 jlQ 820 290 840 MO WO 2TQ 290 290 900 310 MO 3 3Q 340 310 340 370 



3fO 290 400 



Vocoenilofy 

Profiler tuffixet. and roots 
Word meant ngt 
Unog context 

J ~Lilori"l 
Detail! 
From a tingle sentence 
From two or thraa sentences 
Pronoun ratarancai 
Saquanca 
In tar ant ill 
Main ideal 
Cauie and affect 
Following organization 
Putting information together 
Predicting outcome! 
Comparisonl and contrail! 
Concluiioni from detaill 
Conclusions from overall meaning 
Interpretive 
Analyzing character 
Identifying setting 
Summarizing plot 
Understanding dialogue 
Sensing mood 
Figurative language 
Critical/applicative 

Author and author s attitude 
- Author i purpose 

Separating fact from opinion 
Applications to a different context 
Study -LocStlonal Satttt 
Reference materials I parts of a book 
Maps graphs * charts 
fteaeHof In the Content Areee 
W*rs) UeenM«s 
In reading and literature 
In science 
in social studies 
C«m#*ehane4oft of Literature P estates 
Literal 
Inferential 
Interpretive 
Critical applicative 
CenspceneneJen of Science Peeeaf ea 
Literal 
Inferential 
Critical/applicative 
Comf eheneion of Social StueHoe Pa s sages 
Literal 
inferential 
Interpretive 

O Itcefive 



is ss so hi i4 ss st se it *a si *a 47 
is is is si se ss st ss ss st si st ss 

S] ST SO SS ST SO SI St SS 71 Tl 7 7 Tt 



70 7t 7S 7t 
7t 71 7S 77 
St SS tt tt 



77 7t 

?« se tt 
tt st se 



so st si si ss ss 



so 

S4 



St St SI 



SO 

tt 

so 
ss 



SI _ 

S7 

SO 



si ss se, si ss ss si se ss 
ss ss si ss ss SI SS SS 71 
SS SS SI SS SS SI SS SS 71 



71 



ST 70 71 7S 7S Ft SO 

71 7t It tO t| tl tt 

77 7S SI SI SS S7 SS 

77 7S St t] tt t7 SS 



II II II II 17 SS SS SO 

~ll II If tO "fl" S| SI SI 

SO St S| SI si ss si st 

so st S| si ss ss ss ss 



IS 17 IS S| SS SS St SS S7 SO SS St SS 7t 71 
It IS IS IS S| SS SS It SS S7 SO SI SS SS Tl 

is it 11 is is st ss ss ss si ss sa 



7f 77 1\ St SS 
71 7S 77 7S St 
SI SS SS 70 7| 7S 7S 



"ERIC 



IS St SS MS St SS S7 SO SS SS SS 71 7S 77 7S St 
IS IS 10 ]| SS 17 SO SI SS S7 SO SI SS SS 40 SI 
IS 10 11 IS IS st SS SS SS SI ss ss 



SI ss 
SS 47 

41 4S tt 70 7| 



ts te S7 ss ss so st st 

SI SS_S4_ 17 II SO St St 

71 tO It SI SS SS SS S7 

SI SS S4 SS SS SO St SI 

S4 S7 SS SS SO SI SI SI 

70 7t 7S 74 7S 7S It tt 

7S 74 71 10 It tl IH 14 



SI 
SI 
II 
SI 



S7 
St 

si 
si 



S7 
ST 
SI 



ts 

si 



ss 

44 



IS 
IS 



17 
SS 



IS IS 17 IS St SS S7 SS St SS S4 SS tt SI 41 47 4S 7t 7| 7S 7S 77 74 SO St SI 
11 14 SS St SS ST SO SI S4 SS tt 41 14 41 70 7| 7S 74 71 7S SO SI SI SS SS 44 



SO 

si 

ST 



st 
ss 



SI 
SS 



si 
ss 



44 4S 
4T 4S 



Tt 
Tl 



Tt 
TS 



10 II 
tt II 



tt 
tt 



IS so 

so .st 



st 
st 



SI 

ss 



11 
11 

IS 
IS 
IS 



SI si 

ST SO 

IS si 

si ti 

SO tl 

11 so 



It IS II 

IS II 4t 

SI SI It 

II IS 41 

S4 SS II 

SI ST 10 



4t 4S 4T 

41 III Tt 

IS IT IS 

44 4S T| 

SS It St 

SI 14 IS 



TT 
St 
TO 
• t 



4S 4T TO Tl 
4t 4S 4T 4S 



It II 

•I 4f 

Tl TT 

•I 14 

T4 Tl 

TS T4 



IS It 14 II IS SO St St 



TS It 

IT IS 

•0 It 

Tl 10 



•I It II 

,S0 SI st 

IS II 14 

II II II 



10 11 
14 II 



st si ss 

ST 10 II 



It II IS 41 
• I It 41 41 



41 41 
44 41 



TO TS 
Tt 71 



Tl Tl 
Tl TT 



•0 It 
Tl 10 



SO 
IS 

11 

Tt 

It 
10 
IS 
14 
IT 



ST It 

SS ST 

IS SI 

IS 14 

IT SO 

ss 11 

IS It 

S| SI 

SS ST 



IS II 

10 11 

SS ST 

IS SI 

SI S4 

SI ss 

IS IT 

SI II 

It IS 



4t 41 41 

IS It 40 

10 IS 14 

11 SS II 
10 II 14 
SI It IS 
IS S| SI 
IS IT 40 
•I 41 4S 



T4 
41 
41 
41 
41 
SS 
SS 
4S 



41 Tt TS T4 



It IS 

Tl Tl 

•V M 

44 SI* 

TO T| 

TO T| 

IS 41 

Tl TS 

Tt It 



II IT 

TT TS 

TS T4 

Tl Tl 

Tl T4 

Tl TT 

4S 44 

TT Tt 

si se 



•1 is 

It 41 

Tl TS 

Tl TT 

Tl 10 

TS It 

4S Tl 

It II 

•4 II 



SI S| 

IS 14 

11 it 

TS SO 

St II 

• 1 IS 

Tl Tl 

IS 44 

ss to 



•1 II 14 

II II ^S 

SO St SI 

si si ts 

IT IS tO 

IS II 44 

II II II 

IS SS ST 

44 IT II 

T4 71 7S 

IT II IS 

S| SI SS 



IT II IS 

si" si si 

• 7 IS SO 

•4 17 II 

to St SI 

•I IS so 

•4 17 44 

SS SS SS 

SI tl S4 

SI S| SI 

•7 II IS 

__I4_ ----- 

•I II IS 

to st st 

It II II 

so to SI 



st si SI 

to SI st 



so 
ss 

SI 

st 
ss 



st 
to 

SI 
SI 

ss 



SI 

st 

SI 
SI 

to 



IS SI SS IT 



•0 II 14 IS 41 4S 4T 4S Tt TS T4 TT TS It II IS II 14 17 •• IS 



IT SO 
St SS 



SS SI 
SI It 



SI It II 
IS II 41 



• 4 IS 41 4S 
4S 4T TO Tl 



44 4S 
T4 TS 



Tl 71 

ao st 



Te T4 
ss ss 



TS 10 
IT SS 



It II IS 
IS ft ft 



•s to 

so tt 

to st 

•I 14 47 

SI SI SS 



SI 
SO 

ss 

so 
st 
ss 
ft 
tl 
st 
st 
st 
ss 



st 

so - 
st 

SI 

It 

SI 

tt 
st 
si 
si 



SI 
S7 

si 
si 

SI 



II II SO SI S4 SS tl 10 It II M 44 It J) 74 74 

It^sV SS ST 10 tl" 14 IS 41 4S 47 4t Tl TS 74 »• 

SI S4 SS II 10 It 41 tS 4T tt Tl 7S T4 Tl 10 II II 10 14 IT It IS 

17 IS SI SS 47 10 II 10 IT 40 tl 4f 4T 4t 71 

St SS ST tl IS It 41 40 'It Tt 7S Tt TS II II 10 It It IS tt ft fl SI SI TS 

1H IT SO SI St SS II 10 II tl IS 47 4f T| TS Tt 71 10 II H 10 tt IT It If 




RIADfNO 

iaaE: Scaled scores are shown at ten 



11 11 it is st ss 



ST ee SI St OS 4| 40 17 70 Tl 74 Tt 70 tO 



point Intervals. It may be necessary to Interpolate to arrive at an accurate percent correct figure 



Table 4 



Skill Area 



Conversion Between Percent Correct and Scaled Scores for 
Written Language Skill Areas 

Scaled Scot • 

100 110 120 130 140 ISO 100 170 180 100 200 210 220 230 240 250 200 270 280 200 300 310 320 330 340 350 300 370 



380 300 400 



Wrttkif Proceea Skids 



Judging Student Writing 



3t 3H 37 HO 13 14 If 12 || || 40 43 44 44 71 73 71 77 7? 40 42 43 41 44 47 44 4? fO fl ft 



Paragraphs ** 
Topic Sentences 
D«taiia and sequence 
Outlinea for organization 
Conai9tenCy of verbs & pronouns 



ft 



3Y 
32 
33 
t4 

37 



ft 



31 34 1 1 11 17 II II |4 41 41 47 70 73 71 77 7f 41 43 41 44 47 44 4f fO ft ft ft 

3* 37 10 13 14 If 13 14 If 42 41 44 71 73 71 *77 7f It 4t 41, 41 44 47 II If fO 90 

31 31 It II II It II If 42 41 44 71 71 74 74 40 42 41 41 44 44 4f fO fl fl ft W 

31 31 34 3f It II II It II II 41 41 44 4f 72 71 74 7f 40 42 41 44 47 44 4f fO fl 

1013 14 10 |3 17 41 41 44 7t 71 77 Tf 41 43 41 17 II If fO fl ft ft f3 fl fl fl 



f3 
f 1 
fl 
ft 
fl 



fl 
ft 
fl 
fl 
fl 



fl 
ft 



fl 



Sentence Combining 
Simple aentencea with modification 
Compound aentencea 4 sentence parts 
Complex aentencea 
Conjunctiona 



tf 

tt 
t7 
t7 
HI 



31 33 

tl tl 

tf 31 

tf 3t 



73 78 



14 21* 30 32 33 31 37 3f 11 11 14 14 10 13 II 17 40 42 41 44 44 70 72 
31 34 3f 11 11 14 If It II 17 ,40 43 41 44 70 73 71 77 7f 41 42 41 44* 47 44 
31 37 10 13 1| II |t II II 4Q 43 44 4f 71 71 74 74 40 4t 41 41 17 II If fO 



77 



If fO 
71 7f 



fl ft 



f3 



Sentence Recognition 
Supplying subjects 
Supplying verbs 
Forming complete sentences 



3t 
37 
31 
13 



31 3f 

11 14 



It II If It II II 41 41 47 4f 72 71 



74 77 7f 40 42 43 41 44 47 44 44 4f fO 



f 1 



ft ft 



tl 24 27 2f 31 32 31 



71 73 71 74 74 



7f 



Language Choices 
Sensory words 

Specific words and sentences 
Achieving tone through word choices 



31 
37 
21 



31 37 

10 12 

24 24 

34 3f 



a* It 14 if It II II II 41 44 70 73 74 74 40 4t 41 41 17 II If fO fl ft fl 
II 17 10 13 14 II 41 41 47 4f 71 71 77 7f 40 4t 41 41 14 47 44 4f fO f 1 ft 
31 31 34 3f it II II It II II 41 41 47 70 71* 71 77 7f II 13 II 17 II If fO 



fl * W 
ft fS 
ft ft 



fl 
fl 
f3 



13 



Sup porting Hutu 
'Standard English Uaage 
Irregular verbs 
Pronouha 

Subject verb agreement 
Noun determiners 
Double negatives 
Word Forms 
Suffixes* 

Irregular noun plurals 
Contractions 



31 
30 
II 
tf 
31 



II 17 II If If fO 



31 37 3f It II II II 11 |7 40 43 41 44 70 72 71 74 74 40 II 13 II 

37 10 13 17 10" II |7 40 41 47 70 72 71 77 >f II It II II Jff II If fO fl fl ft fS 

33 34 3f it 14 If 13 14 40 43 47 70 73 74 74 41 43 41 17 II fO fl ft fS fl fl fl 

14 14 If 10 II 13 II 14 17 If 40 4t 43 41 41 47 44 70 H 73 71 71 77 71 7f It It 

31 31 37 10 11 17 10 II 17 40 43 44 44 71 73 71 77 7f * II It M 41 14 47 44 4f 4f 



ft 



ft 



ft 



WWW 
f4 W f7 
43 41 41 

W -f 1 f 1 
100 100 too 



31 31 34 3f 13 14 If It 14 If 4t 41 44 70 73 71 77 7f II 13 II l| 17 II 4f . fO fl ft 

33 34 3f 13 17 II II || 4t 44 4f 72 71 77 7f 11 43 41 4| 44 47 44 

tl 24 tf 32 31 31 11 1| II |2 || |f || 41 44 71 71 77 7f 41 43 4| 

31 31 11 13 14 If II II |7 If 41 41 47 4f 71 73 71 77 7f It It 13 



Spelling 
Predictable words 
Words with auffixea 
Demons 
Homophones 



II 



W fO fl ft ft 
44 fO fl ft W 
44 47 44 4f fO 



ft 
ft 



fS fS 



ft 



ft 



f 1 ft 



ft 



31 37 10 It II 17 10 It II 17 40 4t 41 47 4f 71 73 71 77 7f 10 It II II II 17 II II If fO 

31 10 13 II 17 10 It II 17 If 42 41 44 4f 71 73 71 77 7f II • It II II 14 44 4f fO ft ft ft 

30 32 31 34 34 11 13 i| 14 10 13 II 17 40 4t 41 44 44 70 72 73 71 74 74 7f 40 4t ftt 43 41 

34 3f It II II II II 17 40 43 41 44 70 73 71 77 7? II 13 II 14 47 44 4* fO fl ft fl f 1 1 W 

3f 11 13 II II 10 it || 17 40 42 41 47 4f 71 73 71 77 7f 10 It IS II 14 47 44 4f fO fO fl 



ft 
fl 
41 
W 
ft 



Capitalization and Punctuation 
Capitalisation 
Punctuation 



37 3f 11 13 14 14 II 13 14 II 40 43 4| 47 4f 71 73 71 77 71 10 II It II II 14 47 44 
13 11 14 14 If II |3 II 17 If 41 43 41 47 4f 70 71 71 71 77 Tl 7f II It 41 41 41 14 
31 33 34 3f It II II II ■* |7 40 43 41 44 70 71 71 77 71 40 A* 41 AM at at aa ae *• 



4f 

47 



4f 
44 



fO ft 



fO 
4f 

ft 



TOTAL WRITTEN LANGUAGE 

q NOTE : Scaled scores are 

ERJC . .. 



33 31 31 11 11 17 |0 13 |4 If 41 41 47 4f 71 71 74 74 7f 41 4t 41 41 14 47 44 If fO fl 

shown at ten-point intervals. It may be necessary to Interpolate to arrive at an accurate percent correct figure. 



ft 



ft 
36 



J3£ 



Table 5 

Conversion Between Percent Correct and Scaled Scores for 
Mathematics Skill Areas 



36 




TOTAL MATHEMATICS | ** *■ 30 92 31 37 34 11 49 

NOTE: Scaled scores are shown at ten-point intervals A t may be 
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Nature of Numbers and Properties 
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Addition/Subtraction, whole numbers 
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Multiplication Of whole numbers 
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Addition/Subtraction of decimals 
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Expressions and Coordinate Graphs ' , 
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